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UNESCO Associated Schools in Japan
as Bases for Promoting ESD
- Current Status and Way Forward
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Introduction

The United Nations Decade of Education for Sustainable Development (UN
Decade of ESD) that launched in 2005 was concluded at the World Conference
on Education for Sustainable Development held in Nagoya City, Aichi, in
November 2014, and the follow-up programme of the UN Decade of ESD, the
Global Action Programme (GAP) on ESD, has officially started. Taking this
opportunity, this book is published for the purpose of providing information to
further improve the quality of ESD practices while clarifying the characteristics
of ESD practices that have been promoted by UNESCO Associated Schools in
Japan, compiling the outcomes and identifying issues to be tackled.

UNESCO Associated Schools are member schools of the UNESCO Associated
Schools Project Network (ASPnet). The Schools realize the ideals of UNESCO
that are enshrined in the Constitution of UNESCO. ASPnet spans worldwide.
These schools are positioned as the focal point for promoting ESD in Japan by
the Ministry of Education, Culture, Sports, Science and Technology, and the
Japanese National Commission for UNESCO.

There are more than 10,000 member institutions of ASPnet in 181 countries
around the world, creating the world’s leading network of schools. In Japan,
the number of UNESCO Associated Schools has increased rapidly since
the beginning of the UN Decade of ESD (2005 - 2014). With 807 UNESCO
Associated Schools as of October 2014, Japan has the world’s largest
membership of ASPnet. Further contributions are expected for UNESCO
Associated Schools in Japan to promote ESD under their own initiatives and
as members of the network.

This book is organized while making use the two projects that were
implemented in connection with the UNESCO ASPnet International ESD
Events, which were held as one of the Stakeholder Meetings of the World
Conference on Education for Sustainable Development.

The first project was the publication of a book titled UNESCO Associated
Schools ESD Good Practices in Japan: in Commemoration of UNESCO
ASPnet International ESD Events 2014. To compile this book, reports about
ESD practices were submitted by many UNESCO Associated Schools and
schools that are in the process of applying to become UNESCO Associated
Schools across Japan. We utilized these reports, especially those selected to
be included in the book, which serve as valuable resources describing the
characteristics of ESD activities being implemented in UNESCO Associated
Schools in Japan.(Note)

The other concerns the process from drafting to the adoption of the Okayama
Declaration of the UNESCO Associated Schools in Japan: Promoting Education
for Sustainable Development (ESD) beyond the United Nations Decade of
ESD, adopted by participants at the 6th Japan’s National UNESCO ASPnet
Conference held at Okayama University in November 2014 as part of the
UNESCO ASPnet International ESD Events. The outcomes and issues of

UNESCO Associated Schools discussed and summarized by the Schools and
their supporters in the process of the declaration, from drafting to its adoption,
are included in this book.

It is difficult to define the overall characteristics of activities of UNESCO
Associated Schools because there are various ESD practices and backgrounds
for promoting them depending on their school type, location, reasons to
participate in the ASPnet and approaches to implementing ESD. However, the
process of compiling the UNESCO Associated Schools ESD Good Practices
in Japan and that of the Okayama Declaration, from drafting to its adoption,
provided us with valuable opportunities for identifying issues that require
further efforts as well as the outcomes made by UNESCO Associated Schools
in Japan during the UN Decade of ESD.

This book includes the discussions of specialists who have long been providing
support for activities of UNESCO Associated Schools and those of school
principals and teachers from the standpoint of practitioners of ESD in line with
the themes that emerged from the two projects mentioned above.

The number of UNESCO Associated Schools has increased nationwide
through efforts made by guardians, cooperators in local communities, boards
of education and many groups and organizations which support schools
in various aspects, in addition to efforts made by the schools themselves.
We hope this book will help the member schools further promote ESD and
improve the quality of activities towards the realization of a sustainable society
under their own initiatives and as members of the network of Japan, which is
linked to the world-wide network.

As this book is published in both Japanese and English, we hope that it will
be a useful source for overseas UNESCO Associated Schools and relevant
individuals to understand UNESCO Associated Schools in Japan.

Serving as the Office of UNESCO Associated Schools, the Asia-Pacific Cultural
Centre for UNESCO (ACCU) intends to make further contributions to the
activities of UNESCO Associated Schools, the expansion the of ASPnet and
the promotion of ESD utilizing our various experiences, including support for
the application process for membership and for activities after joining ASPnet,
management of UNESCO projects such as the international collaborative
learning project (ESD Rice Project) implemented by domestic and overseas
UNESCO Associated Schools, and implementation of teacher exchange
programs between Japan and overseas countries.

Asia-Pacific Cultural Centre for UNESCO (ACCU)

Note

ESD good practice schools were selected from applications submitted by schools through
screening by members of the Committee for Drafting Declaration and Selecting Good
Practices of Japan’s UNESCO ASPnet that was set up to organize the 6th Japan’s National
Conference on UNESCO ASPnet (as part of UNESCO ASPnet International ESD Events). The
Committee also drafted the Okayama Declaration of the UNESCO Associated Schools in
Japan: Promoting Education for Sustainable Development (ESD) beyond the United Nations
Decade of ESD. The Asia-Pacific Cultural Centre for UNESCO (ACCU) operated as the Office
of the Committee.
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Chapter 1

ESD in UNESCO Associated
Schools: An Overview

This chapter shows the outcomes and
characteristics of Education for Sustainable
Development (ESD) at UNESCO Associated
Schools in Japan, by analyzing and
examining ESD practices at 84 schools
included in the book UNESCO Associated
Schools ESD Good Practices in Japan:
In Commemoration of UNESCO ASPnet
International ESD Events 2014, which
was prepared with the aim of sharing
Japanese ESD good practices domestically
and internationally, in preparation for the
UNESCO World Conference on Education
for Sustainable Development (November 10-
12, 2014).

T T T

Characteristics of ESD practice at
UNESCO Associated Schools in Japan

Sumino Yoshihisa
Graduate School of Education, Okayama University

1.Encounter of UNESCO Associated Schools in Japan and ESD

In 2008, the Japanese National Commission for UNESCO positioned
UNESCO Associated Schools as centers for promoting ESD, and
presented policies to encourage the accession to UNESCO Associated
Schools. This has allowed UNESCO Associated Schools in Japan to
play roles for making efforts to develop educational contents and
methods of ESD, which approaches various global issues and fosters
leaders to realize a sustainable society, as well as for having inter-
school exchange through an international network.

The number of UNESCO Associated Schools in Japan, which have
become the leaders of promoting ESD in this way, was 24 in January
2008, and increased to 807 in October 2014.

How has ESD in UNESCO Associated Schools been developed along
with the quantitative development of UNESCO Associated Schools? I
would like to show the results and characteristics of ESD in UNESCO
Associated Schools in Japan, which built up and developed during the
Decade of Education for Sustainable Development. Here I am going
to deal with and analyze the ESD Practices of 84 schools published in
the UNESCO Associated Schools ESD Good Practices in Japan, which
was edited for the purpose of sharing the good practices of ESD in
Japan domestically and internationally toward the UNESCO World
Conference on ESD.

-

Figure 1: Transition in the number of UNESCO Associated Schools
Data from the Ministry of Education, Culture, Sports, Science and Technology
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2.Positioning of the ESD curriculum in school curriculum
(1)ESD curriculum centering on the Integrated Study periods

Most of ESD in UNESCO Associated Schools in Japan is practiced
centering on the Integrated Study Periods. The Integrated Study
Periods were established in elementary schools (from the third grade),
junior high schools, high schools, and special support schools when
the Curriculum Guidelines, which are the national standards of the
curricula in Japanese schools, were revised in 1998. Different from
the conventional curricula in Japanese schools, which have been
constructed by systematic instruction in each subject, the Integrated
Study Periods are the periods when students explore cross-subject
and integrated learning tasks, which are set according to the actual
situations in the community and school, voluntarily and cooperatively.
The Curriculum Guidelines present four learning tasks, which are
international understanding, information, environment, and welfare/
health, and each school has developed and implemented curricula with
these tasks.

The ESD curriculum in the UNESCO Associated Schools in Japan
has been developed centering on the Integrated Study Periods. The
curriculum of conventional Integrated Study Periods has been to take
regional nature, history/culture/industry, etc. as a subject, to utilize
regional human resources and to focus on experiential activities/
practices. The UNESCO Associated Schools in Japan have evolved
the ESD curriculum by adding a goal to foster qualities and abilities
required for leaders to create a sustainable society, and adding a
viewpoint of interdisciplinary exploratory activities, social participation,
and an inter-school network. The ESD curriculum is constructed
through 12 years from the first grade to the twelfth grade by adding
the Life Environment Studies provided to the first and second grades,
which have a similar nature with the Integrated Study Periods.

Furthermore, centering on the Life Environment Studies and
Integrated Study Periods, the ESD curriculum through the whole
school educational activities has been constructed by linking with
other subjects and areas (such as moral education and extra-
curricular activities). The ESD Calendar shows this structurally. The
ESD Calendar, which was developed by Toshio Tejima, the Principal
of Yanagawa Elementary School in Koto City, Tokyo, and his circle
show how each subject, Integrated Study Periods, extra-curricular
activities, etc. are linked in education in each grade during the year
by color-coding each unit and connecting them with a line to show the
association clearly. In addition, Fukuyama City Ekiyanishi Elementary
School has developed the ESD Association Calendar, which clarifies the

reasons each unit is connected, by evolving the ESD Calendar. These
approaches have materialized ESD throughout the school.

(2)Positioning of ESD in the national standards of curricula
(Curriculum Guidelines)
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Figure 2

long as the curricula are  Source: “UNESCO Associated Schools and Education
blished d iced for Sustainable Development” by the Japanese National
established and practiced  commission for UNESCO, 2008 (revised in 2014)

in accordance with the
national standards.

The current Curriculum Guidelines require development of “qualities
and abilities to find a problem on their own, to learn for themselves, to
think by themselves, to make a decision and take an action voluntarily,
and to solve a problem in a better way,” to improve the motivation for
learning, and to nurture the attitude to work on a problem voluntarily.
Developing qualities and abilities to work on a problem voluntarily in
every subject and area has also expanded the implementation of ESD
throughout the school.

(3)Characteristics of the ESD curriculum at High schools
While elementary schools and junior high schools are compulsory
education schools, which have high uniformity nationwide, high

schools have various specialized courses and have freedom to arrage
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curricula at their descretion relatively. Therefore, high schools have
innovated various curricula in order to implement ESD.

One of them is an ESD curriculum that makes use of the characteristics
of the course. For example, Akita City Akita Commercial High School
deals with “ecological business,” which integrates commercial
education and ESD. They work on “product development which
contributes to environmental conservation and becomes profitable” by
collaborating with local recycled products manufacturers, including
a company that sells boards made of rice husks and another that
recycles waste tires to make and sell mats. Senior High School at
Sakado, University of Tsukuba practices collaborative learning on
the environmental issues and development of a sustainable society in
the countries where the schools with which they have international
exchange are located, taking advantage of the multiplicity of their
Comprehensive Course that has specialized subjects on agriculture,
technology, welfare, and business.

Another example is an ESD curriculum through a subject/class which
is not on the Curriculum Guidelines and unique to the school. For
example, Osaka Prefectural Sano Senior High School, which has
established “International Understanding” as the school’s original
class in their Department of International Culture, makes effort on
ESD to learn varied issues that arise in the world such as environment,
poverty, and conflicts, and to respect diverse culture and history of the
world and to acquire international sensibilities that enable students to
assert themselves. Hokkaido Shari Senior High School has established
in their integrated course “Introduction to the Nature in Shiretoko” as
the school’s original class, and has developed an ESD curriculum on
the environmental conservation in Shiretoko, a World Natural Heritage,
centering on this class. Okayama Prefectural Yakage High School
constructs the ESD curriculum mainly in two of the school’s original
classes, which are “Environment” to consider the natural environment
of the community and “Yakage Study” to consider the development
of a sustainable society in the community. Hiroshima Junior & Senior
High School has named part of the Integrated Study Periods “ESD
Study,” and has developed an ESD curriculum, where teachers of each
subject give lessons in a relay form with sustainable development as
a theme to foster the capacity to comprehensively consider and judge
sustainability from scientific grounds.

3.Characteristics of the learning tasks and contents for the
implementation of ESD

(1)Characteristics of the natural environmental study

ESD in UNESCO Associated Schools in Japan deals with various issues
that threaten sustainability of society. In Japan, the issues shown in
the figure are foreseen.

Among others, most ESD is practiced for working on the
environmental study. Investigate the actual situations of the flora and
fauna in the region; find out their value and problems; and pursue
their conservation. In so doing, most schools focus on rice fields. Rice
fields are the nature close to children, where many creatures live in
a harmonious way, and are the best educational material to learn
the diversity of creatures and relations among them. Furthermore,
rice fields are the fields of rice farming, which is agriculture, where
students can also learn about the relationships between creatures and
human society/life and the issues of the local industry and economy.
In short, an ESD curriculum is, through rice fields, constructed to
consider the diversity of creatures and the ecosystem, the relationship
between the natural environment and human society/life, and food
education (education on what and how to eat and live). Some schools
provide learning on rice fields and rice farming from an international
viewpoint through the “ESD Rice Project” as described below.

Not only investigating the actual situations of the natural environment
in the region, but the learning has been evolved to enable students to
realize that such situations lead to global warming and global issues on
the ecosystem and that the life and energy issues of human contribute
to the destruction of the natural environment. This has allowed the
environmental study to have the philosophy of ESD.

In addition,
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and human society - how to enable the conservation of the natural
environment and the continuousness of a regional society to coexist
not just by preserving nature as is, and how to suppress natural threat
while maintaining the blessings of nature.

(2)Characteristics of international exchange and multicultural
understanding

ESD in the UNESCO Associated schools in Japan does not have an
adequate link with the International UNESCO Associated Schools
network. Even so, the schools included in the ESD Good Practices in
Japan have practiced international inter-school exchange. For example,
13 out of 35 elementary schools have interchange with foreign
countries in some way. International exchange at elementary schools
depends on the organizations and projects to support it.

The “ESD Rice Project” organized by the Asia-Pacific Cultural Centre
for UNESCO and Miyagi University of Education provides the joint
practice of ESD through rice for the schools in six Asian countries (India,
Indonesia, South Korea, Thailand, the Philippines) including Japan that
live on rice. Osaki City Onuki Elementary School, Kanagawa Prefectural
Arima High School, and Senior High School at Sakado, University of
Tsukuba have taken part in the Project. The “International Intercultural
Mural Exchange” of Japan Art Mile collaborates in producing a
mural as a result of collaborative learning with foreign schools, in
which Tama City Minami-Tsurumaki Elementary School, Higashiura
Town Ogawa Elementary School, Kobe University Secondary School,
Okayama Ichinomiya High School, and other schools have taken part.
Some schools are engaged in international exchange by taking part in
CSR (Corporate Social Responsibility) activities conducted by private
corporations.

Some high schools are engaged in the practice of ESD on an
international basis: Osaka Prefectural Sano Senior High School
conducts a study tour to improve the attitude and quality required for
the leaders of a sustainable society with multicultural understanding
through experiencing life in Nepal while having support from a local
NGO; Ritsumeikan Moriyama Junior and Senior High School works
on the Global Village Program for supporting the independence of the
poor in Bangkok with the cooperation of an NPO; and Morioka Chuo
High School, together with 21 sister schools in 18 countries/regions in
the world, provides learning on global environmental issues, along with
the environmental issues and energy issues in each region.

4.Experiential activities and practices in the local community,
and the system to support them

(1)ESD has positioned the experience and practice in the local
community

ESD in the UNESCO Associated Schools in Japan places emphasis
on the task to link with the local community and to foster leaders of
sustainable development in the local community. Therefore, especially
elementary schools put much value on finding the beauty of the local
community (treasure hunting), realizing such beauty, and being proud
of the local community where students live. To realize this, not only
learning the actual situations of the natural environment (such as
plants, insects and animals) in the local community, they learn the
values where biodiversity is maintained in the natural environment,
and develop a sense that they “want to protect the nature in the
community.” At the same time, they learn and experience the cultural
heritage (such as traditional performing arts and historical architecture)
in the community to develop a sense that they “want to inherit the
local culture.” Junior high schools have students make proposals for
sustainable development in the community, and practice what they
can do. High school students have more scientific regional research
and more interdisciplinary discussion with a global perspective,
and approach the practice as the leaders for the change in the local
community.

A representative example of dealing with the nature and culture in the
local community is World Heritage study by the schools that have a
UNESCO World Natural Heritage or World Cultural heritage site in their
community. For example, Hahajima Elementary School and Ogasawara
Elementary School in the Ogasawara Islands, and Hokkaido Shari
Senior High School in Shiretoko work on ESD on the World Natural
Heritage sites. Also, Fujioka City Mikuri-Nishi Elementary School in the
area of the Tomioka Silk Mill and Related Sites, and Nara City Seibi
Elementary School and Seibi-Minami Elementary School in Nara, an
ancient capital, work on ESD on the World Cultural Heritage sites.

(2)System to support ESD in collaboration with the local
community

Such ESD in the local community is enabled by a system to support it
in the community.

First of all, there is support by local residents’ organizations and
NPOs, which work on the conservation of the natural environment

and the inheritance of the cultural heritage in the local community,
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and international support and exchange programs. They give guidance
as “guest teachers,” provide support in the experiential activities in
the local community and social practice, and provide opportunities
to continue with the practice in the local community after the school
lessons.

Secondly, community halls and public facilities in the community
serving as bases of the activities of local residents and NPOs also
have important roles. While schoolteachers get transferred and cannot
immediately acquire sufficient knowledge and experience on the
history and current situations of the local community where the school
is located, there is information collected on the history and current
situations of the local community in a community hall, where there
are human resources who can give instructions in them. A community
hall can be a base of ESD targeted for adults as well as having a role to
support ESD at school.

Thirdly, there is support by the board of education as the educational
administration agency in the local community. In Kesennuma City,
Tama City, Okayama City, Omuta City, and some other cities, many
public elementary schools and junior high schools in the city have
joined UNESCO Associated Schools, and created an interschool
network to politically promote ESD required in the local community.
In so doing, they implement teachers’ training seminars on ESD jointly
by elementary schools and junior high schools in the city, provide an
opportunity where students and teachers share the progress in ESD and
give a presentation to the local residents, and support the interchange
among UNESCO Associated Schools and the establishment of a
network.

Lastly, universities and research institutions in various regions
deepen the investigation and discussion in the local community, and
contribute to the construction of the ESD curricula. Especially the
universities which participate in the Interuniversity Network Supporting
the UNESCO Associated School Project Network support schools in
various regions in applying to UNESCO Associated Schools, support
UNESCO Associated Schools in implementing ESD, and play a role in
establishing the cooperation, interchange, and collaboration between
UNESCO Associated Schools and various organizations and among
UNESCO Associated Schools.

These are the characteristics of ESD in UNESCO Associated Schools in
Japan. I hope that these approaches by UNESCO Associated Schools
in Japan will serve as ESD implementation models for UNESCO
Associated Schools in the world, and that UNESCO Associated Schools
will contribute to sustainable development in the world.

Chapter 2

ESD in UNESCO Associated
Schools: The Outcomes and
Challenges

This chapter summarizes the outcomes
that UNESCO Associated Schools produced
during the UN Decade of ESD as well as
summarizing the challenges that should
continue to be tackled, under 15 different
themes.
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1 Introduction

In Japan, which advocated for the “United Nations Decade of Education
for Sustainable Development (DESD),” a variety of ESD (Education for
Sustainable Development) programs in school education have been
implemented and ESD curricula for carrying out the programs have been
developed in the last ten years centering on UNESCO Associated Schools,
of which members dramatically increased during the decade. Based on
these accumulated practices, this paper discusses a method for developing
ESD curriculum to be incorporated into school curriculum and its effective
implementation.

2 The fundamental principles of ESD curriculum development

In promoting ESD in schools, it is necessary to consider ESD as an
educational philosophy and method that reforms the conventional
education, and to keep the [(l)llowing poinlszin mind when developing and
implementing ESD curriculum and program .

1) Fitting in the local context and considering sustainable
development (SD)

ESD must be community-based learning. It is necessary to understand
the strengths (light) and problems (shadow) in the region, to always be
conscious of sustainable development (SD) of the region, and to translate
its principles into educational activities that contribute to the realization of
sustainability.

2) Promoting changes in learners’ behaviors

ESD aims to change the learners’ awareness and behaviors and to
facilitate practical actions to realize a sustainable society by reforming the
conventional school education that centered on transmission and acquisition
of knowledge to the education that places emphasis on experience and
inquiries for applying knowledge to practice, and by fostering each
individual with abilities and attitudes to contribute to a sustainable society.

3) Interdisciplinary learning centered on human activities
ESD should not be provided in conventional vertically-divided school
subjects and areas of study. It should be interdisciplinary learning centering

1 In this paper, this refers to an annual curriculum.
2 In this paper, this refers to an educational program at the learning unit level.

on sustainable human activities while integrating and interrelating the
environment, economy, society and culture, aiming at a sustainability-
oriented community and society.

4) Various learning methods are guaranteed

Diversity must be guaranteed not only in the contents and areas of study
but in learning methods in ESD. It is important to actualize learner-centered
learning for the realization of sustainable society through intentionally
and systematically preparing hands-on, inquiry-based and problem-solving
learning activities and learning settings for exchanges and field studies.

5) Integrated into the whole educational activities

It is possible to implement ESD in the conventional school subjects by
focusing on the elements of sustainability (the concept that constitutes
sustainability), and on abilities and attitudes that should be fostered.
However, in order to make ESD more effective, it is important to promote
more experience-oriented and inquiry-based learning, extending beyond
specific subjects and areas of study, utilizing Periods of Integrated Study,
etc. Furthermore, it is possible to promote more everyday- and school
culture-based ESD through efforts made by the entire school education by
considering such aspects as school administration, teacher training, and
collaboration with the local community. In addition, collaboration between
ESD, Social education (Non-formal Education) and lifelong education
(Informal Education) is important, extending beyond the framework of
school education (Formal Education).

6) Value-oriented and enhancing quality of education

ESD is said to be the education that places an emphasis on “value,” not
on contents, meaning why you learn (purpose) is emphasized more than
what you learn (content). ESD should be regarded as learning that seeks for
behaviors and a way of life that are based on sustainable value (quality), not
as learning to acquire knowledge (quantity).

7) Fostering global perspectives and collaboration

Challenges that impede the realization of sustainable society cannot always
be solved by a single region or country. The human race is faced with
many problems, including global warming, biodiversity crisis, disputes
and poverty that should be solved by the entire world. In order to tackle
these challenges that spread on a global scale (Global Issue), ESD should
educate future leaders for the sustainable society who are equipped with
global perspectives, and help them cultivate knowledge, think of possible
solutions and foster solidarity to solve these problems under international
collaboration.
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3 Characteristics of ESD curricula and programs in Japan

ESD in school education in Japan centering on UNESCO Associated Schools
can be categorized into the following types by curricula and programs (Table
1).

Table 1 Category of ESD curriculum in Formal Education

Type of ESD Examples, good practices I Advantages
Cross-Curriculum | ESD Calendar | Easy to identify links to subject studies,
Type | and improved awareness of ESD
“Proiect.Based | D-Project Clear mission and direction
Project-Based ESD Rice Project e ssion a ectio
Type RICE Project
Topic-based World Heritage Education | Provides opportunities to demonstrate
Peace Education outstanding features of the community(e.g.
cultural heritage) as well as local challenges
Integrated ESD Program Chart Enables systematic and inquisitive
-Curriculum Type | Problem-Solving-Learning | community-based program development
Club -Aetivity UNESCO Clubs (at high | Lasting initiatives and strong linkage to
Type schools and universities) | UNESCO activities

1) Cross-curriculum type )

A typical example of this type is the “ESD calendar,” developed by
Shinonome Elementary School in Tokyo, and then spread nationwide.
From the viewpoint of ESD, the learning units and matters of each subject
and area of study in a learning unit chart are color-coded by fields of
study such as international understanding, welfare and environment, etc.,
and are connected with lines. An advantage of this type is that the whole
educational curriculum can be overviewed from the perspective of ESD, and
it is easy to understand the relation between subjects, areas of study and
learning units at a glance, which leads to a raise in consciousness of ESD
in the whole educational activities. For schools that start ESD for the first
time, this scheme is very effective as an introduction to ESD because it is
easy to grasp the big picture of ESD. However, it is hard to see the process
of inquiry-based learning and problem-solving that are said to be important
in ESD. Furthermore, some examples revealed that similar ESD calendars
were made in different regions because the same textbook and learning
unit chart were used. Thus problems remain in terms of the development of
unique ESD curriculum that addresses issues in the region and reflects the
characteristic of the school.

2) Project type

This type provides ESD as a “project” in which a certain learning activity’
s purpose, direction and mission are clear and easy for children to
understand. In addition, children can feel a great sense of accomplishment
when they complete the project and thus it is easy to enhance motivation
for advancing the project. In particular, this project type is effectively
implemented in junior high schools and high schools where subject-based
teacher assignment is adopted, because it is easy for students and teachers

3 Shinonome Elementary School & Yanagawa Elementary School (2014) “Development and
Popularization of an ESD Calendar that Energizes School Education in Japan and the World”
from pp.42-43 of the “Japan Report”, The Interministerial Meeting on the “United Nations
Decade of Education for Sustainable Development”(ed.)

to participate. Examples of this type include “D-Projcct”‘lrconductcd in
collaboration with UNESCO activities and “ESD Rice Project”a implemented
by ACCU and “RICE Project” implemented by Miyagi University of
Education. It is pointed out, however, that some projects tend to be only a
one-time event, and are difficult to regard as an ESD program that can be
incorporated into the school curriculum.

3) Theme type

This type of ESD curriculum makes the most out of strengths and problems
in the region where children live and highlight them as a theme of their
project. Projects under a certain theme enable children to deliver messages
inside and outside Japan. For example, in the “Study of World Heritage Site
in Nara,” children review and fully appeal the value of cultural heritage
that remains in their region. Other examples include “Peace Education”
in Hiroshima and “Study on pollution” in Minamata, in which children
communicate lessons learned from experiences and negative legacies
of the region to the future generations and other regions. As an ESD
program, there is a problem in this type regarding how to incorporate other
sustainability-related issues that are not included under the theme into the
ESD program, or how to integrate other issues into the theme.

4) Integrated curriculum type

This type of ESD intends to realize community-based creative ESD programs
by making maximum use of “Periods of Integrated Study,” which was
phased into the Japanese school system, as an axis for its implementation,
while fully guaranteeing the hands-on, inquiry-based and problem-solving
learning activities that are emphasized in ESD. While the curriculum is
developed and implemented through associating with each subject and
seeking outside partnerships, the key factor is a storyline that is student-
centered, hands-on, inquiry-based and problem-solving learning which
are uniquely and creatively designed py each school. Examples of this
type include the “ESD Program Chart” developed by Omose Elementary
School in Kesennuma City, which had started ESD before DESD launched,
and “Tama-ichi problem-solving learning” developed by Tama Daiichi
Elementary School in Tokyo. The former school emphasizes hands-on and
inquiry-based learning programs in particular, and the latter puts emphasis
on problem-solving process.

In order to develop and implement these curricula, a cooperative system
within a school is essential because it is necessary to consider students’
developmental stages and coordination with other grade levels. In addition,
teachers need advanced skills in making educational materials using local
resources, fieldwork, and management of inquiry-based and problem-
solving learning, and therefore establishment of partnerships with local
communities and experts, and teacher training are essential. Furthermore,
considering how to improve the curriculum is another issue to be dealt with
for sustainable efforts while taking into account the ever-changing state of

4 D-project 2014 http://w ww.d-projectjp/2014/unesco/index.ntml (2014)

5 ESD Rice Project http://esdriceproject.com/ (2014)

6 “Nara City Board of Education et al. (2009) “We Love Nara! - World Heritage Learning,”

7 Kesennuma City Board of Education et al. (2009) “Mobius for Sustainability 2002 — 2009”
8 Tama Daiichi Elementary School (2014) “Nurturing Children to Be Independent with
Problem-Solving Abilities: Towards a Sustainable Society,”
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students and local situations.

5) Club activity type

Some high schools and universities which have been engaged in UNESCO
activities or a member of UNESCO Associated Schools have “UNESCO
Club.” They are carrying out UNESCO activities or implementing ESD as
club activities and some clubs have a long history. The UNESCO Clubs
are taking advantage of their characteristics as clubs that enable them to
engage in practical actions for ESD, and thereby have strong ties with local
communities. Some groups have been continuously engaged in grass-root
activities in cooperation with the local UNESCO Association. However,
because of their informal characteristics, very few ESD activities conducted
by the clubs have been incorporated to formal curricula of schools, and thus
they are conducted as non-formal activities.

Three approaches for the development of ESD curriculum-
Focusing mainly on DRR

In order to incorporate ESD into curriculum in school education and
implement ESD as formal educational activities, we propose the following
three approaches; 1) Infusion Approach in which ESD is incorporated
into the existing subjects and areas of study, 2) Integrated Approach
in which curriculum is comprehensively developed and carried out by
utilizing Periods of Integrated Study, etc., while correlating the subjects,
and 3) Holistic Approach in which ESD is promoted by the whole school,
taking such aspects into consideration as school administration, teacher
training and collaboration with the local community, not to mention the
development of curriculum. By taking these approaches incrementally while
considering the actual state of each school and its formation of curriculum,
ESD curriculum will be incorporated into the whole school curriculum and
education activities, which will spread as everyday affairs.

1) Infusion Approach

This approach promotes ESD learning within the context of existing courses
of study by highlighting the learning topics and contents related to ESD in
the existing subjects and areas of study, and clarifying what abilities and
attitudes should be fostered for ESD. This does not mean the change of
framework of existing subject contents, but regard the contents from the
perspective of ESD. By clarifying the abilities and attitudes emphasized
as ESD in a subject, while achieving the objectives of the subject itself,
and by deepening and developing the learning as ESD, ESD is infused into
the existing subjects. National Institute for Educational Policy Research
basically adopted this approach in its “Study on the Education for
Sustainable Development (ESD) in School Education.”

For example, as shown in Fig. 1, many learning topics and contents related
to disaster prevention are contained in the existing subjects and areas of
study for sixth graders. By reviewing the contents from the perspective
of education on disaster prevention and developing a curriculum for the
purpose of constructing sustainable society while correlating the subjects,
education on disaster prevention can be realized as ESD (Fig.1).

However, the infusion approach is not sufficient to develop ESD curricula.
Limited by the framework of curriculum of existing subjects, its objectives
and contents of teaching and time, it is possible that the necessary contents
and activities as ESD cannot be guaranteed. In fact, some teachers have
difficulties in deciding to which they should give priority, the objective of
the subject or the purpose of ESD. These two primarily do not contradict
each other, but complement each other. It is, however, difficult to clarify the
relations between them and promote ESD in daily classes. Above all, it is
difficult in this approach to construct curriculum in which students learn in
a dynamic and interdisciplinary manner, extending beyond the framework
of subjects, in the process of inquiry-based learning and problem-solving
that are emphasized in ESD.

DRR into Curriculum- Infusion Approach
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Fig. 1 Infusion Approach into School Curriculum

2) Integrated Approach

Whereas ESD is basically implemented in subject areas in the infusion
approach, the “integrated approach” guarantees inquiry-based learning and
problem-solving processes extending beyond the framework of subjects and
develops a curriculum as ESD. It is possible to construct an ESD-oriented
curriculum that emphasizes problem-solving and linkage by integrating
important learning contents and activities as ESD by utilizing Periods of
Integrated Study, etc. that were impossible to be guaranteed within the
framework of subjects.

For example, when developing a curriculum from the viewpoint of disaster
prevention, “regional disaster prevention,” “making of disaster prevention
map” and “disaster prevention-related learning at home and among different
grade levels” are critical components in education on disaster prevention,
although they are not treated in the curriculum of existing subjects
and areas of study as shown in Fig. 2. In addition, “future community
development after disaster” is not contained in textbooks, but “sustainable
community development” after disaster is essential from the perspective
of ESD. Developing new components of disaster prevention learning and
making a curriculum in which children learn with a certain storyline by
utilizing Periods of Integrated Study, etc., will enhance their abilities of
problem-solving and awareness for connections with other people and
communities (Fig. 2).
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DRR into Curriculum-Integrated roach
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Fig. 2 Integrated Approach into School Curriculum

In order to develop an ESD curriculum by this integrated approach,
teachers need creative abilities to design an interdisciplinary and inquiry-
based curriculum while taking the strengths and problems in the region
into consideration, examining the students’ interests and concerns and
their developmental stages, and coordinating with other grade levels. In
the curriculum development, establishment of partnerships with local
communities and experts, and teacher training are effective, and a tool
to support curriculum design is also necessary. Kesennuma City Board of
Education has issued “ESD Curriculum Gu1des" “Mobius for Sustamablllty

(Fig. 3) and “Disaster Education Sheet” (See “Recovery from the Earthquake
and ESD”) and distributed them to schools in order to help teachers design
an ESD curriculum. Utilizing these support tools, teachers can develop and
implement an ESD curriculum in accordance with the actual condition of
each school.

Fig. 3 ESD Program Chart of 6th grade at Omose Elementary School in Kesennuma City
Source from “Mobius for Sustainability2002 — 2009” (Kesennuma City Board of Education
et al 2009)10

9 Kesennuma Teachers’ Researching Group (2010) “Development and Implementation of
ESD Curriculum based on Environmental Education”, Kesennuma City Board of Education(ed.)
10 Kesennuma City Board of Education et al. (2009) “Mobius for Sustainability 2002 —
2009", Oikawa Y.(ed)

11 Kesennuma Teachers’ Researching Group (2014) “Disaster Education Sheet” Kesennuma
City Board of Education et al.

3) Holistic Approach

It is necessary to develop a framework in which the whole school promotes
ESD using the holistic approach by incorporating the principles of ESD
not only into the curriculum itself but to other aspects such as school
administration, teacher training, and collaboration with local community
(Fig. 4). Through these efforts, ESD will become common in school
education and spread to parents and local communities. The school itself
serves as a local hub for the promotion of ESD and contributes to the
sustainable community building as a driving force. These are specifieg
in the second of priority action areas of Global Action Programme (GAP)
issued at the “UNESCO World Conference on ESD” held in Nagoya City. It
is expected that educational institutions including schools strive to promote
ESD in a comprehensive manner.

DRR into Curriculum - Holistic (Whole School Approach)

Learning ) Disaster

Education

Fig. 4 Holistic Approach into School Education

5 Clarification of abilities and attitudes in ESD curriculum

When developing an ESD curriculum, it is necessary to specifically
determine what abilities and attitudes should be developed in ESD in order
to define the purpose and direction of learning and to assess students’
development through the learning. In clarifying what abilities and attitudes
should be developed in ESD, each school is generally using one of the
following three frameworks in the present school education in Japan.

The first framework is based on the scheme for objectives and assessment of
existing subjects and areas of study defined in the Courses of Study, focusing
particularly on the following three points: 1) interest, motivation and
attitude, 2) ability to think, ability to make decisions and ability to express
themselves, 3) knowledge and understanding. (There is a slight difference
in wording and scheme depending on the subject). Some schools are still
using this conventional framework to set goals and conduct assessment for
ESD. Other schools independently define the abilities and attitudes to be
developed in ESD and assess students’ development based on the “ability
to communicate” and “ability to solve problems,” etc. observed during the
“Periods of Integrated Study.”

12 Japanese National Commission for UNESCO (2013) “Education for Sustainable
Development (ESD) and UNESCO Associated Schools”
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The second framework is based on the “abilities to be developed in ESD”
proposed by the National Action Plan for UNDESD. The abilities include: 1)
values related to sustainable development (ability to show respect for people,
respect for diversity, non-exclusiveness, equality of opportunity, and respect
for environment), 2) systematic thinking (understanding of the background
to problems and phenomena, multidimensional and comprehensive
standpoint), 3) ability to think of alternatives (critical thinking) 4) ability to
collect and analyze information, 5) communication skills, 6) leadership.

The third framework, which has been spreading rapid}y in schools in
recent years, is “seven abilities and attitudes for ESD,” proposed by
National Institute for Educational Policy Research. This framework was
developed while comprehensively taking into consideration the objectives
and assessment scheme defined in the Courses of Study and abilities to be
developed proposed by UNESCO mentioned above, and key competencies
identified by OECD, and then categorized into the following seven abilities
and attitudes: 1) critical thinking ability, 2) ability to predict future images
for making plans, 3) ability to think in multifaceted and comprehensive
ways, 4) ability to communicate, 5) attitude to cooperate with other people,
6) attitude to respect for connections, and 7) attitude to participate willingly
(Table 2).

Table 2 ESD and OECD Key Competencies

2 Interacting in | “Relate well to ofhers 4. Ability to Communicate
Heterogeneous | “Cooperse, work imteams | 5, Cooperative attitude towands
G ~Manage and resolve coaflicts | others
3. Acting *Act withim the big pictare | 6. Respectful attitude towards
atlnnnmml]f Form and conduct hife plans e ..

and personal projects 7'W“W

- aftitude towards participation
Defead snd asert rights, | g o o
micrests, fimits and needs .;-Iu"“u f": Imﬂit:‘

Source from National Institute for Educational Policy Research (NIER)
These three frameworks are only examples, and it is not necessary to
incorporate all of these abilities and attitudes and make children acquire all
of them in one project. Each school needs to make their original framework
and apply it to their curriculum by considering what abilities and attitudes
they should focus on, select and complement depending on their students’
developmental stages and learning contents (Table 3).

13 National Action Plan for UNDESD (2006) “Education for Sustainable Development as
Part of the School Curriculum (Final report),”

Table 3 Abilities and Attitudes of ESD according to
developmental stage

Lower | Middle | Upper | Junior Targeted Abllities &
Grade

Grade | Grade High Atfitudes of ESD
‘Communication Skill
# Posifive Thinking for Actin
S S Rospoct for Connecten
(S S———) ok & System Thnkng
Cooperative Attitude

* Positive Participation
* Design & Plan for future
===

Conclusion -Children and teachers together weave ESD
curriculum

We have discussed the basic views and methods when developing ESD
curriculum in school education based on ESD practices which have been
implemented in Japan. What is important in developing ESD curriculum is to
consider how to realize inquiry-based learning in which children proactively
engage in their own theme, not to merely fill in the format of the curriculum
by incorporating too many activities and abilities to be developed. In order
to realize such learning, we should pursue education to make children
understand the local strengths and challenges they face, connect with
a variety of people and subject matters, acquire knowledge and means
through many experiences to live harmoniously with nature, community,
society and the world, and put them into practice. Efforts made by both
teachers and children to weave ESD stories that are full of excitement along
with a sense of necessity and seriousness lead us to a sustainable future that
can be realized through education.

137



Abilities and Attitudes to Be Developed
in ESD at UNESCO Associated Schools
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Tanahashi Kan
President, National Society of Environmental Education
in Elementary and Junior High Schools

1 Abilities and attitudes to be developed in ESD

In order to promote the practices to realize a sustainable society, the
necessary abilities and attitudes should be developed. Considering ESD from
the viewpoint of students’ developmental stages, the development of abilities
and attitudes (academic abilities) is an important issue of ESD in elementary
and junior high schools. Ever since the OECD started the Programme for
International Student Assessment (PISA), improving academic achievement
has become one of the important missions in schools in Japan, as well as in
the world. It is difficult for teachers to find values in education, including ESD,
without considering issues of academic abilities. The development of abilities
and attitudes is an important point to consider, as well as the qualitative
improvement of UNESCO Associated Schools, in order to increase schools that
practice ESD.

At the opening of the plenary session of the UNESCO World Conference on
ESD, Ms. Irina Bokova, Director-General of UNESCO stated that ESD is high-
quality education, but abstract and difficult to understand, and thus, it needs
to be specific and easily understandable. She also pointed out the evaluation
as a challenge. In order to make ESD easier to understand, the abilities
and attitudes to be developed in ESD and its teaching methods need to be
clarified in the instructions. Evaluating ESD programs is impossible unless
the abilities and attitudes to be developed are specified. Repeating a cycle of
implementation of an ESD program with a specific goal and the conduct of its
evaluation will improve ESD and make it high-quality education.

The present status of UNESCO Associated Schools

The National Society of Environmental Education in Elementary and Junior
The seven abilities and attitudes to be developed in ESD

Critical thinking ability _l—

m Goals and objectives

Ability to predict future images for 0 Transformation of students
making plans !

Ability to think in multifaceted and F
comprehensive ways -
Ability to communicate |
Attitude to cooperate with other people | ——
Attitude to respect connections
Attitude to participate willingly EE———

0% 20% 40% 60% 80%

High Schools sent questionnaires to a total of 530 elementary and junior
high schools across Japan participating as UNESCO Associated Schools in
summer 2014, and collected and analyzed the questionnaire responses.
The response rate was 38 % . The questionnaire items included 1) ESD and
school management, and 2) abilities and attitudes to be developed in ESD
at each school and the actual performance of students. The chart on the left
shows a part of questionnaire item 2) and the results of junior high schools.
Similar results were obtained from elementary schools. Although it was not a
complete survey, critical thinking ability, the ability to think in multifaceted
and comprehensive ways and the ability to make plans showed lower
percentages. The results revealed that there is a general concern that their
development of abilities and attitudes is insufficient as a member of UNESCO
Associated Schools. They are expected to continually improve the quality of
ESD. The first step is to clarify the abilities and attitudes to be developed in
ESD at each school.

What are the abilities and attitudes to be developed in ESD?

The examples of abilities and attitudes proposed by National Institute for
Educational Policy Research include those such as critical thinking ability,
which had not been focused on in school education in Japan. Methods of
the instructions have not yet established, making it difficult for teachers to
understand and achieve learning outcomes.

Abilities to be developed in ESD proposed by the National Action Plan for
UNDESD include: 1) values related to sustainable development; 2) systematic
thinking; 3) the ability to think of alternatives; 4) the ability to collect and
analyze information; 5) communication skills; and 6) leadership. In addition,
the OECD identified key competencies. The meanings of these academic skills
required for the realization of a sustainable society and those of abilities and

Abilities and attitudes to be developed in problem-solving learning

The attitude of having concern 5
about and interest in events

The ability to notice and identify 5
problems |
The ability to make plans with F 8 Goals and objectives
perspectives O Transformation of students

The ability to research and E

summarize
The ability to present and —

transmit results

0% 10% 20% 30% 40% 50% 60% 70%
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attitudes, which are said to be the 21st century-academic abilities, are not
explicitly understandable and thus hard to teach them.

Since there are many problems to be solved in order to realize a sustainable
society, we focus on problem-solving skills to be developed in ESD. It will
be easier to understand that abilities and attitudes are developed through
thinking and discussion taught in a problem-solving process that were
regarded as important but rarely put into practice in school education. We
define the abilities and attitudes that should be developed in ESD practiced
in elementary and junior high schools centering on problem-solving learning
as follows: 1) the ability to identify problems, 2) the ability to make plans, 3)
the ability to research and take action, 4) the ability to summarize the results,
5) the ability to transmit the results, 6) the attitude necessary for cooperating
with other people, 7) the attitude necessary to proactively engage in activities,
and 8) the attitude necessary to apply what one has learned to one’s behavior
and real life.

Are UNESCO Associated Schools providing students with programs based
on the learning process of problem solving? In the questionnaire mentioned
previously, we asked questions about problem-solving skills corresponding to
the content of learning activities. The ability to make plans showed a lower
percentage of transformation of students.

Specific and easy-to-understand teaching methods

It is often the case that elementary and junior high schools implement ESD
activities in cooperation with local communities on the educational issues
of the environment, international understanding and information. How to
instruct students to proceed with the activities is considered more important
than the topic of the activity itself. We, therefore, employ a teaching approach
taking advantage of the problem-solving learning process mentioned earlier.
The chart below shows the process of problem-solving learning that has been
developed at Tama Dai-ichi Elementary School, Tama City, Tokyo, where I
work. Teachers show this chart to students so that they can get perspectives of
their activities.

The process of problem-solving learning in the period
for integrated studies at Tama Dai-ichi Elementary School

Guidance by teachers Students’ proactive Students’ proactive
and specialists activities 1 .' activities 2 -
Y
Individually discovering a problem -
. . and building a hypothesis Considering methods for
Discovering Making a plan for actions and information o
a problem research activities transmission Reviewing

Conclysion 1 Concllision 2

Préparing for actighs A%’A{]Tg

Collecting Preparing for d informatio
information j_activities ransmission hasvt:(ljeearlﬁgd
e T~ in their daily
N Summary of Summary of lives
The stageof results 1 results 2
putting ideas
i) actlon/ Hands-on activities Research activities Actions and information

Experiments, observations, transmission
interviews, etc.

Teaching Example: Goya (bitter gourd) Project, 4th grade
elementary students, Period for Integrated Studies, 25
hours

Goyas are used for students to learn about the sprouting and growing of plants
in science class. Students grew goyas in plant pots made from milk cartons.
In doing research on goyas, they found out that there are not enough goyas
used for green curtains, so they decided to distribute 300 pots of goyas to
people living near the school. Teachers encouraged students to proactively
engage in this project, including making a plan for distributing goyas and
putting that plan into practice themselves. The entire process was organized
by the students through discussion, including the growing of the goyas, putting
the pots in bags, preparing written instructions for growing them, how to
distribute them in front of a station, dancing the Eisa (Okinawa folk dance) to
attract people’s attention and making a signboard. The students also decided
to call for contributions for victims of the Great East Japan Earthquake. They
distributed goyas in front of a station in their school district, and all the goyas
were given out within only 30 minutes. The contributions they collected were
sent to the city of Kesennuma. As one teacher said, “I never imagined that
children would be able to carry out a project like this on their own,” and the
elementary school students contributed to society through this activity. This
experience brought them a great sense of accomplishment, and transformed
them to having positive attitudes toward various activities.

How to evaluate ESD programs

Evaluation is essential for innovating and improving learning programs. As
it is difficult to evaluate problem-solving skills, and inappropriate to evaluate
them in numerical values or marks, it is neccesary to consider how to observe
and judge progress in students’ abilities and attitudes. We propose a method
in which students’ problem-solving skills are evaluated at each stage of an
activity. The following three points are easy to implement.

1) After finishing each activity, students keep a record of what they did and
noticed in the activity in a card for reviewing.

2) Drawing image maps at the beginning of the activity and at the end of it
and compare them in terms of the number of words and the complexity of
the connections of the words. Evaluating the ability to discover problems,
knowledge and understanding of the relations between events. The image
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maps in the below were drawn at the beginning and end of the activity of the

Tamagawa River observation. Transformation in the Awareness of

3)Evaluation using a portfolio is important. We evaluate students’ LR
transformations based on printed materials and other resources, pictures TeaCherS, SChOOlS and Communltles
and craftwork used in an activity. The portfolio can be effectively used for
evaluating the planning, implementing of investigations, summarizing, and
transmitting of information. It is also effective for the learners themselves to
review their activities and deepen their understanding of the theme.

Sumita Masaharu
Principal, Nagatadai Elementary School, Yokohama City
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ESD is an outstanding educational vision and has great potential. Its
attractiveness is “transformation.” In order to develop human resources who
build a sustainable society, transformation in awareness is essential, as well
as the development of qualities and abilities.

At the end of lectures and training seminars on ESD, such questions are
frequently asked as “what do you teach in teacher training seminars for
ESD?” and “What should I do to transform teachers’ awareness?” It is
generally regarded that success and failure of the promotion of ESD in
schools depends on whether or not teachers have sufficient motivation to
promote it. Promotion of ESD is clearly stated in the national Basic Plan
for the Promotion of Education, and specific methods for promoting it is
also presented. MEXT (Ministry of Education, Culture, Sports, Science
and Technology) included ESD in its Courses of Study and provided an
implementation plan to promote ESD in not only UNESCO Associated
Schools but also all schools across Japan. In spite of these efforts, ESD is
still not well recognized and a limited number of schools are promoting it.
This is partly because “transformation,” the attractiveness of ESD, has not
been clarified and presented.

It is necessary to present what outcomes and effect ESD produced,
especially the transformation that occurred in the awareness of teachers,
schools and communities, as one of the attractiveness of ESD. Each of us
should continuously think about action, foster willingness to take action
and continue such action, try to realize the best future we envision to turn
an unsustainable society into a sustainable one, and present what desirable
ESD should be like.

We asked questions to participants of the 6th National Meeting of UNESCO
Associated Schools regarding what transformation occurred through
implementing ESD. Persons who can talk about the transformation with
confidence are those who have realized the attractiveness of ESD.

Transformation in Teachers’ Awareness

“Through classes and everyday life, I became aware of connections between
school subjects, connections with other people and local communities,
which I had not noticed before. I realized how immature I am, and now I
am motivated to learn more. I think I have somewhat changed.”

142 143



144

“I, a teacher, do not feel ashamed
of failure anymore.”

“We changed our approach to
teaching from ‘giving and letting
students do the task’ to ‘listening
to students, helping and watching
them.” Teachers turned into
facilitators, and students have
become proactive and cooperative
in implementing activities
according to their way of thinking,
not to the teachers’ logic.”

Transformatjon in the awareness of teachers
of Nagatadai Elementary School

2 In order to create a sustainable society:

Befieve that we can transform ourselves;

Remove emotional barriers between adults and
children living in the same period of time:

Appreciate and respect other people, objects and
events:

Have connections purposefully with people from
different industries, generations and cultures;

Keep a child' s sense of wonderment, expressing joy,
showing appreciation, reflecting on oneself, and being
moved honestly;

Understand other people.. not pushing one’ s opinion
through, compromise, be receptive to others;

Tackle a problem as our own problem and look at
things positively;

Develop a consciousness that we foster leaders who
can change cur society;

Have a feeling of "Let’ s try it. anyway™,

Create an atmosphere that encourages free exchange
of opinions (disclose weakness and what we are

worried about); and
| was reassigned to another school from Nagatadai

“ Talking about ESD brought Eizxz[a;%gb?:hom and will play a leading role to
about some changes in me. [ had )

a chance to talk to senior citizens who seriously consider the need for
ESD, not as somebody else’s issue. They made me feel that I had a narrow
perspective. I am now highly motivated to practice ESD.”

“The network of UNESCO Associated Schools deepened my understanding
for different cultures and I found it interesting to transmit information.”

“Transformation in the awareness of teachers is reflected in the
transformation of attitudes of children. I thought teachers should
understand ESD and seriously think what each one of us can do. Adults
have broadened their views.”

“By incorporating the ESD perspective, I became aware of connections
between the existing issues such as human rights, the environment, etc.”

“I realized the importance of networking among teachers.”

“Both children and adults have become friendly. They have become active
in tackling problems as their own problems.”

Transformation in schools

“The old and traditional frameworks of school education became looser.
Better ESD will be realized if we are given more flexibility in developing
ESD curriculum, not connecting each other using the conventional
frameworks.”

“A sense of solidarity among us deepened. Schools, people and
communities connect with each other as an open team, not a closed one.”

“My school became cleaner and brightened, probably because students now
pick up trash and clean up classrooms properly.”

“My school has changed. There is always someone who supports you.”

“The number of great things about my school increased, probably because
teachers gained multiple perspectives of my school. I think it is teachers
who changed, not the school.”

“My school is now gleaming, as if it was converted from an old black-and-
white photograph to color. Both teachers and children are energetic. [
can always find flowers somewhere in the school, and the school became
cleaner. People involved in ESD became cheerful and full of energy. Every
teacher exchanges greetings.”

“When I pass through the front gate of my school, I feel the school is full of
more energy than ever before. This energy, which I feel in my heart, may
be the kind that truly arouses our spirits. Every student I see greets me.
Children earnestly listen to other people. Although many teachers were
reluctant to promote ESD, many of them willingly get involved in it now. We
used to regard our class to be a place to transfer knowledge to children. Now
I can see classes in which teachers more earnestly hope for each of their
student’s development as a person through their attitudes and behaviors.”

Transformation in communities

“Teachers, parents and adults in local communities have become
cooperative with each other. They try to remember their hometown, think
what they can do to contribute to their community, and put these ideas into
practice.”

“I learned many good points about the school, so I would like to give it more
support.”

“Teachers and students have become more involved in the local community.
We think about the local problems together. Now I understand what they do
in school.”

“Children do research on the local matters, get involved with local people,
and talk about their school in the community.”

“Schools have become interested in local problems, and are making efforts
to solve them. This has brought smiles to the faces of local residents.”

“The active efforts being made by the school stimulate and reinvigorate the
local community.”

Examples of transformation observed in activities

i) Students learned that a large amount of raw garbage is being discharged
by Minami Ward, Yokohama. In their further researches, they found out
that their community in particular is discharging a large amount of it. The
students conducted a survey at their school, in homes, and throughout the
local community regarding methods and means for reducing raw garbage.
They summarized the results in a booklet and distributed them to the
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community, and actually
tried one of the means to -
reduce raw garbage with the = pr°g;grgor'§e,§
assistance of ward officials. for seniors with dementia”
In addition, the students .
reported the results to the
community with an intention
of removing the stigma
of being the community
discharging the largest
amount raw garbage. Taking The project to remove the stigma of
up local issues and learning  being the community discharging the

K largest amount of raw garbage
about them at school will
increase the students’ attachment to their hometown and motivation to
create a better community. These experiences will inspire children to
become future leaders of a sustainable society. In addition, local residents
welcome the school involvement in tackling local problems. We are able
to hold a vision of schools that serve as a local hub for a sustainable
society. Cooperation among schools, homes and communities is realized
in a network connecting them.

ii) Minami-nagata danchi (housing complex) has the most rapidly aging
population in the city of Yokohama. The ward office is making a plan
to build communities in which seniors can live in safety even if they
begin to suffer from dementia. Children who participated in a training
program called, “Kid supporters for seniors with dementia,” with the
cooperation of people from communities and ward office, learned about
dementia and repeatedly discussed with them how to communicate with
seniors and their own future course of life. On school holidays, some
students participated in local training program to perform a short play
and present activities they are doing at school. They noticed that many
people in local communities support nursing care for the elderly, talked
about what they have learned at homes, and have started to express
understanding for the elderly. This is an example that the school and
local community have deepened a relationship of trust.

iii) Elementary school
students who studied
the Kamakura
Shogunate (feudal
government) and
samurai (warriors)
in a social studies
class felt some
connection of life
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Masako Hojo (wife of Minamoto no Yoritomo, the founder of Kamakura
Shogunate) and the Kamakura-kaido Road are situated near their
school, the students launched a joint project “Iza, Kamakura Project”
with Tamagawa University, a member university of the Interuniversity
Network Supporting the UNESCO Associated School Project Network,
with which the elementary school students have been exchanging their
opinions with its students. They participated in fieldwork in Kamakura
several times with the university students and became actively involved
in problem-solving activities at the site through interacting with the
people of Kamakura and exchanging opinions with officials in charge of
world heritage registration promotion in the Kamakura City Office and
the City of Yokohama. Through these learning activities, the students
deepened their understanding of the history and culture of Kamakura
and its vicinity. Furthermore, some students who met a volunteer group
for cleaning the Daibutsu Kiridoshi (an old carved out pathway leading
to Kamakura) started to join the cleaning activity voluntarily with their
friends on school holidays. They invited more friends to join and the

activity has expanded to A f
. ttractiveness of ESD
include all the students “Transformation”
in the same grade. The -
social studies class led + Transformation of ] [ celschoollefons
K oneself + School that is open
to the learning about - Increased awareness to the public
. . - Rediscovery of * An energetic, bright
their world heritage, ST and clean school
- Caring « Permeation of
and the students put Transformation Transformation  the changes
into practice what they in the awareness in schools
of teachers
have learned through
volunteer activities
in environmental .
s s Transformation Transformation
conservation with of all the entire in communities
many friends involved. [ . eca’gz\a"ttllf’e':' ~Vitalization |
P PN . . - Become f local
This project made us conscious of L
: : reviewing 0@ iti
realize that the mindset p Communities
of learning that focus * Redirect the - Cooperation for
. existing education schools
on connections has ;/

been firmly rooted in children. These activities attracted considerable
media attention, and the people of Kamakura were very pleased. The
local residents reflected on the significance of their activities and their
motivation to continue doing them has increased. The Japanese culture
and heritage will be protected and passed on to future generations
by people of conscience, even if the area is not registered as World
Heritage. Wherever you are, finding the attraction of the town where
you live, coming to like it and taking action will contribute to the
realization of a sustainable society.

The spirit of ESD places importance on “connections.” By focusing on
connections, teachers will increase their awareness for things and find
connections that were previously invisible to them. They opened up their
minds and proactively began to collaborate with others and undertake
management for the collaboration without feeling it troublesome. The
transformation in the awareness of teachers leads to expansion and
deepening of students’ learning. Teachers are pleased to see their students’
changes and try to expand the connections further. If more and more
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teachers go through these experiences, the school will always be open
to the public and invigorated. The connections will be expanded to
local communities, in which students will discover the challenges their
community faces, discuss them at school, and implement activities to solve
them in cooperation with the community. Vitalization of schools brings
about that of local communities, and thereby transformation occurs in
the communities. ESD is a dynamic concept that spontaneously creates
a virtuous cycle of school, home and community. ESD is an outstanding
education.

Schools which realized the joy of ESD  Transformation of oneself
have noticed that tackling the local and of society

problems including the issues on
energy, garbage, disaster prevention
and the aging of the population, while
getting the cooperation of various
people from outside of school, will
contribute to solving global problems. pgrtgggs
Teachers reflect on their daily life

and way of living, and make students
aware of being the leaders of future
society. ESD also provides learning in
which adults and children exchange
opinions about the building of a
society in the same position. Schools should be open to the public and
teachers should open up their minds, and thereby remove barriers between
school and society. First, teachers understand sustainability, and then
nurture more sustainability-minded people.

Learning to transform oneself and society

School principals, in particular, are expected to recognize their
responsibility as leaders who bring about transformation. In order
to promote high-quality ESD, they need to increase their awareness
with passion, must always be conscious of connections, and transform
themselves.

When considering ESD, the scope of discussion did not go beyond its
theory, and methodology and outcomes, and I had little chance of seeing
the attractiveness of ESD. Although schools in Japan had implemented
outstanding activities, unsustainability will increase under the conventional
way of thinking. What have children come to say and do? How have schools
and teachers changed? Schools which understand the principles of ESD and
have promoted its practices are expected to actively transmit information
regarding transformation brought by ESD, such as “These changes are seen
in my school,” “Our school organization has been invigorated,” “Teachers
have become energetic,” “The number of students who do not or cannot
attend school has decreased,” “Incidences of bullying have decreased,”
etc. These remarks should be actively provided to ESD beginners as the
attractiveness of ESD to make them motivated to start it spontaneously and
proactively.

Postscript: Transformation in society

At the Eco-Products Exhibition held annually at Tokyo Big Sight, many
bright booths of enterprises have been set up.

“Hello, would you like to listen to our story?”

“I (We) engaged in this project and thought that through the project---. What
do you think about it?”

The students stopped adults who passed by and talked about what they
researched and thought about it. (Nagatadai method of catch and talk)

Children give energy to adults. Adults look back on their way of life, and
this encourages their actions. This is the chance for children to meet other
members of society. Children who can change society!

Eco-Products Exhibition
Environment = All life that is related to us
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The 24th Annual Convention of the Japan Association for International
Education was held at the Nara University of Education in June 2014. At
the symposium under the theme of “ESD and Education for International
Understanding,” one of the symposiasts, Mr. Takashi Asai, Chief of Bureau of
the ESD World Conference Promotion Bureau in Okayama City, gave in his
first answer that the self-affirmation of children was enhanced in response
to a question of how ESD transformed children. Although there has been
no research on ESD and enhancement of self-affirmation so far, I think
many people have a similar opinion to that of Mr. Asai, who has long been
involved in the promotion of ESD at MEXT (Ministry of Education, Culture,
Sports, Science and Technology) and Okayama City.

The terms “feelings of self-esteem” and “self-esteem” have similar meanings
to “self-affirmation.” In this paper, the term “self-affirmation” refers to feelings
such as “I like myself,” and “I am a valuable person,” and we make no
distinctions between the notions of “feelings of self-esteem” and “self-esteem.”
Mr. Chitoshi Araragi, an educational psychologist, pointed out that facilitating
the development and transformation of the sell’;concepl of children is important
in order to develop high levels of self-esteem. I think that this self-concept
that is developed and transformed means having a positive self-image. He also
mentioned that self-concept/feeling of self-esteem is developed mainly by the
following three factors: 1) introjective identification; 2) awareness gained through
role-playing activities and various experiences; and 3) awareness gained through
evaluation and approval by others. Introjective identification means that a
person thinks him/herself identical to other people in order to feel a sense of
superiority and stability. For example, a team you support wins a game, and you
feel you are superior. Awareness gained through role performance and various
experiences means a sense gained through activities themselves, such as a sense
of satisfaction gained through your efforts, and the joy you feel when engaged in
a good project. Awareness gained through evaluation and approval by others is
based on the evaluation by other persons on activities and their results.

While taking into consideration Mr. Araragi’s the three factors to develop
self-concept/feeling of self-esteem mentioned above, this paper discuss ESD
and the enhancement of self-affirmation from the following three viewpoints:
1) ESD and opportunities for developing and transforming self-concept; 2)
the learning content of ESD and self-affirmation, and 3) the learning method
of ESD and self-affirmation.

1 Chitoshi Araragi. (1992). Self-esteem no Henyo to Kyoiku Shido (Transformation of self-
esteem and educational training). Tatsuo Endo, Shoji Inoue & Chitoshi Araragi (Ed.). Self-
esteem no Shinri gaku (Psychology of Self-esteem). Nakanishiya Shuppan Publisher. p.201.

2 Ibid. p.200.

ESD and opportunities for developing
and transforming self-concept

Regarding ESD and the opportunities for developing and transforming self-
concept, Mr. Araragi pointed out that teachers play an important role in
helping children develop positive images of their abilities, while introducing
research results by Brookover and Erikson that the process of development
and transformation of children’s self-concept is affected by evaluations
given by other ixmportant persons through which children become aware
of their abilities. He also quoted from Coopersmith and Feldman that it
is important for teachers to provide children with many opportunities for
academic achievement and make them interpret their experiences positively.
It is assumed that Mr. Araragi pointed out the importance of teachers
when learning is provided in the closed environment of school classrooms.
Learning in ESD, on the other hand, extends beyond classrooms or schools.
In ESD, children develop attachment to their hometown and awareness of
their roles as future leaders through discovering local treasures, including
cultural assets and the natural landscape. They explore local, as well as
global, issues, such as environmental problems, depopulation in rural areas,
the aging of the population and human rights issues. Through such activities,
we nurture future leaders of sustainable local communities. In this type of
learning, children learn with the cooperation of various people, including
parents, local residents and experts. This means that children have chances
to meet not only teachers, but also various other kinds of people, such as
parents, local residents and experts. These cooperators will frequently talk to
children. Meeting with many people and receiving evaluations and approval
of their learning activities from them will have positive effects on the
development of self-concept/feelings of self-esteem of children.

Learning content of ESD and self-affirmation

In regard to the learning content of ESD and self-affirmation, the goal of
ESD is to develop human resources that are highly motivated to build a
sustainable society and have abilities to take action. These human resources
will include experts, such as technical experts engaged in the development
of highly efficient products and politicians who make policies to promote
environmental conservation and the protection of human rights. Citizens
who support these experts are also included, such as citizens who purchase
highly efficient products and those who vote for politicians appealing to
build a sustainable society. Developing attitudes for participating and getting
involved in creating a sustainable society include placing values on efforts to
create a sustainable society and having the motivation and commitment to
participate or get involved in creating a sustainable society based on these
values.

Let us imagine a school setting where the motivation and commitment
mentioned above are developed. At present, the main teaching style
employed in schools across Japan is mass teaching. A teacher stands with

3 Chitoshi Araragi. Self-esteem no Keisei to Gakko no Eikyo (Formation of self-esteem and
influences of school). Ibid. p.179.
4 Chitoshi Araragi. Ibid. p.201.
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his back to the blackboard and talks, while students sit and look at the
blackboard, listen to the teacher and take notes. Behind this teaching style,
there is a concept that the purpose of teaching in a class is to transmit
knowledge. Mass teaching is certainly efficient and has a beneficial effect as
a method for transmitting knowledge from teachers who have the knowledge
to students who do not have it. In junior high schools and high schools, in
particular, we see many classes in which teachers give explanations one-
sidedly and students take notes silently. However, this mass teaching that
attaches too much importance on the transmission of knowledge does
not function in ESD. This is because nobody knows how to fix the global
environment that is being destroyed. Teachers have no knowledge about it
that can be transmitted to students, meaning there are no right answers.

Mr. Yutaka Saeki, a cognitive psychologist who studies issues in learning,
discussed what teaching means in the first place, while introducing an
example of classroom teaching of reading and writing skills of Japanese. He
mentioned that a student’s learning in this class exactly means that he or she
participated in learning in a community; he or she participated in learning
in which everyone learns from each other while exhibiting their personality.
The student was able to become the person who he or she wanted to be,
and at the same time he or she participated in and contributed to the
Suekata class by contributing something good to the class to make it better.
Classroom teaching is a cooperative activity for making everyone better, not
for making an individual understand something or become capable of doing
something. It can be said that Mr. Saeki’s notion of what teaching means
is the same as that of ESD. If we apply Mr. Saeki’s words to the teaching
of ESD, classroom teaching is not only for transmitting knowledge but a
cooperative activity for realizing a sustainable society. A student participates
in an activity while showing his/her personality, acquires values and abilities
for creating a sustainable society, becomes the person who he/she wanted to
be, and at the same time, participates in and contributes to the activity for
helping the entire class to develop the future leaders of a sustainable society.

The OECD chose values that are respected and appreciated across countries
and regions in order to define the key competencies that are the world
standard academic achievement. Of all the values, democracy, the rcspcc%
for human rights, and sustainable development were regarded as core values.
This means that the learning content of ESD is valuable for all human beings
at present and in the future. Participation in valuable learning will increase,
as Mr. Araragi stated, awareness gained through role performance and
various experiences, and enhance self-affirmation.

Learning method of ESD and self-affirmation

The third viewpoint is learning method of ESD and self-affirmation. As I
mentioned earlier, mass teaching does not function in ESD. Teachers are

5 Yutaka Saeki. (1995). Bunkateki Jissen eno Sanka to shiteno Gakushu (Learning as a
participation in cultural practices). Manabi e no Sasoi (Invitation to Learning). Yutaka Saeki,
Hidenori Fujita & Manabu Sato. Tokyo Daigaku Shuppankai (University of Tokyo Press). p. 21.

6 Dominique S. Rychen & Laura H. Salganik (Ed.). (2006). Key Competencies for a Successful
Life and a Well-Functioning Society. Yoshihiro Tatsuta (Translation supervisor). Akashi Shoten
Co., Ltd. p.105.

expected to implement cooperative learning in cooperation with students
in which they engage in a series of inquiry-based learning composed of
discovery of problems on sustainability of local community, research
activities, discussion based on the results, problem-solving with reservations.
Teachers are required to break out of their shells as teachers, and to get
involved in the learning as a citizen who strives to create a sustainable
society. Students will basically engage in interactive group discussion in
the style of cooperative learning in small groups. Mr. Araragi mentioned
that students would be provided with many opportunities for academic
achievement in cooperative learning in small groups, as well as nurturing
positive self-concept regarding academic achievement, abilities and
interpersonal relationship skills through cooperative interaction. They will
develop their self-concept, and then their feelings7()f self-esteem will be
enhanced by accepting their self-concept positively. This is because that
every student is given a specific role in the learning environment of small
groups, and this enhances awareness gained through role performance and
various experiences. In addition, students will easily understand what activity
each student is working on because it is a small group. This will increase
opportunities for mutual evaluation and approval, and eventually enhance
awareness gained through evaluation and approval by others.

As discussed above, learning in ESD is clearly different from that of
conventional classes. Learning content, methods, and the styles that
extend beyond schools to get local communities involved will facilitate the
enhancement of self-affirmation of learners. In the Okayama Declaration
of the UNESCO Associated Schools in Japan Promoting Education for
Sustainable Development (ESD) beyond the United Nations Decade of ESD,
adopted in Nov. 8, 2014, there is a sentence “We will commit to continuing tl}e
promotion of ESD as a driving force for transforming education in Japan.”
Inspired by this commitment, I expect teachers to review all their classroom
teaching and pursue learner-centered learning, taking this opportunity to
start ESD.

7 Chitoshi Araragi. Self-esteem no Henyo to Kyoiku Shido (Transformation of self-esteem
and educational training). p.209.

8 Adopted by participants at the 6th Japan’s National UNESCO ASPnet Conference
(Okayama, Japan) during the UNESCO ASPnet International ESD Events in conjunction of
the UNESCO World Conference on ESD. Okayama Declaration of the UNESCO Associated
Schools in Japan Promoting Education for Sustainable Development (ESD) beyond the United
Nations Decade of ESD. Nov. 8, 2014. p.2.
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The main objectives of UNESCO Associated Schools are the sharing of
information and experience by students and teachers through exchanges
between schools around the world by utilizing its global network, and the
solving of global issues, such as problems related to peace, human rights and
sustainability.

Among the schools, the UNESCO Associated Schools in Osaka had started
their pioneering challenges of global interschool exchange before the start of
the DESD (Decade of Education for Sustainable Development). The number
of schools in Osaka joining the ASPnet (UNESCO Associated Schools Project
Network) began to increase in 2001 and they have promoted practices in line
with the philosophy of UNESCO including peace-building and the realization
of a sustainable society.

Their efforts developed into the hosting of the “International ESD Conference
of High School Students from Seven Asian and Scandinavian Countries” in
2008; the “Asia/Pacific Primary, Lower Secondary, Upper Secondary and
University Student International ESD Workshop” held in August, 2011, in
which students from four Asian countries participated; and the “ESD Forum
of High School Students from Japan, the Republic of Korea and the People’s
Republic of China,” as well as the “ESD Forum of High School Students from
Eight Asian and Pacific Countries,” which were both held in 2013.

It should be emphasized that younger generations themselves think about a
future where these practices are being implemented. This year, the final year
of DESD, Japan hosted the International Forum on UNESCO ASPnet -Students’
Forum- in which the management of the forum and sharing of its outcomes
were conducted by high school students. Forty teams of high school students
from 32 countries around the world participated in the forum, and discussed
what each of them should do as a member of UNESCO Associated Schools for
the realization of sustainable development and an ideal future. Finally, “The
Joint Declaration of UNESCO ASPnet International ESD Events for Students
and Teachers Platform for Students” was released.

The students’ forum mentioned above is an example of interschool exchange
across national boundaries. Other interschool exchanges include those
between schools in the same school district, between schools in nearby
regions, and between schools in different regions far from each other in and
out of Japan. The Japanese National Commission for UNESCO, Ministry of
Education, Culture, Sports, Science and Technology, conducted a survey
targeting UNESCO Associated Schools from February to March, 2013. (466
schools out of 550 participating schools of ASPNet in Japan responded. This
was a response rate of 84.7% ). While examining the survey results, this paper
considers the interschool exchange of UNESCO Associated Schools and
discusses future prospects.

1 Interschool exchange in school districts,

regions and within the country

Fig.1: Interschool exchange of UNESCO Associated Schools (in Japan)
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Figure 1 shows the results of the survey regarding interschool exchange
between UNESCO Associated Schools in Japan. The results revealed that
information exchange between teachers at training workshops and study
sessions on ESD accounted for the highest percentage, and 33% of the total is
not implementing interschool exchange except in the opportunity of training
workshops for teachers.

In the free descriptive answers concerning the interschool exchange in Japan
in the questionnaire, a relatively large numbers of schools answered that they
are promoting exchanges between pupils and students of kindergartens, day-
care centers, elementary and junior high schools within the city or prefecture.
The students are engaged in direct exchange beyond classes and grades. In
exchanges between schools in different regions far from each other, various
means such as documents, letters, newspapers, DVDs, video letters, web sites
and TV conferencing are largely employed. In such exchanges beyond regions,
there are some examples that a UNESCO Associated School arranges and
carries out exchange learning activities with another Associated School taking
the opportunities of a school trip or an overnight experiential learning activity.
This is a good way of promoting exchanges, especially between the schools in
urban areas and those in local areas.

In exchange activities, students mainly present their learning outcomes and
research results. Learning themes such as traditional performing arts, Japanese
paper and rice can be correlated to UNESCO World Heritage and Intangible
Cultural Heritage. Exchanges between different regions under the themes of
the protection of animals and plants, including natural heritage, rare species
and migratory birds, are also meaningful activities.

A wide variety of learning and teaching methods can be employed in
interschool exchange, such as experiential learning, project-based learning
and problem-solving learning. In addition, these activities can develop
the students’ interests, concerns, motivation, awareness of participation,
cooperative attitudes and leadership.

After the Great East Japan Earthquake that occurred on March 11, 2011, many
schools offered assistance to UNESCO Associated Schools in the disaster-
stricken areas including Kesennuma City. The interschool exchanges that had
started since then are still continuing to this day, even after the passage of
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more than three years. We cannot predict when and where natural disasters,
such as earthquakes, tsunami, torrential rains and volcanic eruptions will
occur. In these exchanges, students tackle issues that require urgent solutions
and sustainable development. This example represents the essential values of
ESD.

Interschool exchange across national boundaries

Interschool exchange activities across national boundaries are categorized
into three types. The first type is exchange activities implemented by high
schools, etc., with their overseas sister schools, or those between schools
implemented in the sister cities exchange programs of local government. In
such cases, UNESCO Associated Schools implement these activities, taking the
opportunities of overseas school trips or learning projects with overseas sister
schools.

In the second type of interschool exchange, students provide assistance to
developing countries and get involved in international exchanges through
participating in activities, such as the “Art Miles Mural Project” (creating
murals) and the “Terakoya Project” (cooperation for non-formal education),
and send money or school supplies purchased through Eco-Cap recycle
campaign (bottle caps are collected and converted into funds) to developing
countries. In this case, there are not always exchanges between specific
schools or individuals. However, students can participate in international
projects to tackle global challenges with relatively less effort to participate in
and manage them.

The third type is exchange activities carried out through accepting a group
of visitors from overseas to schools in an activity framework of international
organizations. Such examples include acceptance of students from sister
cities and that of observers participating in the Japan-United States Teacher
Exchange Program 1for ESD, participation in Invitation Programme for Korean
Teachers to Japan, and acceptance of a visiting group of JICA trainees to
schools.
Fig.2: Interschool exchange of UNESCO Associated Schools (out of Japan)
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However, as shown in Figure 2 above, as many as 340 schools are not
implementing any international inter-school exchange, which accounts for
73% of the total who responded to the survey. It is particularly difficult for a

1 Implemented by Asia-Pacific Cultural Centre for UNESCO (ACCU) as a part of international
educational exchange program established by the United Nations University.

school to make an arrangement independently with an overseas school for
practicing exchange activities, such as the exchanging of letters, e-mails, DVD
letters and TV conferencing. This is caused by inadequate English proficiency
of teachers and students, difficulties in communicating with people from non-
English speaking countries, the lack of a method of contact and opportunities
to start exchange activities, and problems in hardware aspects, such as
technical problems in on-line interaction and limited budget for traveling, etc.

On the other hand, there are some examples that local universities
participating in ASPUnivNet (Interuniversity Network Supporting the UNESCO
Associated School Project Network) are successfully making the selection and
coordination of partner schools to exchange with. Because it is difficult for
local elementary and junior high schools to practice international exchange
activities individually, it is expected that local universities, international
exchange associations, NPOs and NGOs will take a role in such coordination.

UNESCO Associated Schools outside of Japan are promoting a great number
of interschool exchange projects across national boundaries. Among the
projects, the “Baltic Sea Project,” promoted by nine countries, including the
coastal countries of the Baltic Sea - Denmark, Estonia, Finland, etc., is well
known. Another famous project is “Sandwatch Project” in which more than
forty countries participate, including those in Latin America, the Caribbean,
the Indian Ocean area, the Pacific Ocean area, Africa, and elsewhere. These
projects are being continued over the long term with the participation of many
schools.

These flagship projects have such features as discovering problems and
searching for their solutions; employing scientific methods of comparison,
observation and data exchange; selecting themes that are highly related
to the themes of the United Nations, such as DESD (Decade of Education
for Sustainable Development) and MDGs (Millennium Development Goals);
developing curricula and teaching materials; and involving a wide range of
participants from various countries, regions, organizations and communities.
In Japan, “-We are one - ASPnet Forum on Solidarity and Disaster Risk
Reduction (Japan Solidarity Project)” was held following the Great East Japan
Earthquake of March 11, 2011, in order to promote interschool exchange
between UNESCO Associated Schools in the Asia—Pacigic region in terms of
disaster education. Furthermore, the “ESD Rice Project” is ongoing, in which
students in UNESCO Associated Schools in Asia are learning from each other
about biodiversity, environmental problems and traditional culture, under the
theme of rice, which is a common staple and closely related to people’s lives
in many parts of Asia.

Interschool exchanges represented by these flagship projects around the world
will promote reconciliation, mutual understanding and cooperation beyond
political and geographical boundaries. This can be said to be the significant
role expected for UNESCO Associated Schools.

2 Implemented by UNESCO Office in Bangkok and ACCU with the cooperation of many
organizations such as UNESCO Associated Schools in Japan and universities including Miyagi
University of Education.

3 An international cooperative project implemented by ACCU as one of the projects of
UNESCO. ASPUnivNet including Miyagi University of Education is supporting and promoting
the project.
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Interschool exchange in UNESCO Associated Schools can be categorized into
two types:

Interschool exchange

1) Exchange between various schools at different levels; between elementary
school and high school, between elementary school and junior high school,
etc. (vertical exchange); and

2) Exchange between schools in Japan and those overseas, or between schools
in different regions far from each other in Japan (horizontal exchange).

An example of type 1, above, is the “Power of Clothing Project” being
implemented in our school with the cooperation of neighboring elementary
schools. Because there is an age disparity between high school students
and those in elementary schools, it seemed difficult to carry out exchange
activities. However, this has turned out to be a good opportunity for high
school students to learn the difficulties and importance of communicating what
they do and why they do it to other people through talking to the elementary
school students about the reason they send children’s clothes to African
countries, and describing Africa in a way the students can easily understand
using a map. The students on both sides (different age groups) can learn many
things through this experience.

The “ESD Rice Project,” in which our school started to participate in Academic
Year 2014, is an example of the second type of interschool exchange. This is
a collaborative research project carried out under the theme of rice, which
is a common staple in many parts of Asia. Students from elementary, junior
high and high schools from six countries, including Japan, the Republic of
Korea, Indonesia, India, the Philippines and Thailand participated. During
this collaborative learning endeavor, the students exchange opinions on the
formation of a sustainable society. This is one of the projects of UNESCO and
is organized by the Asia-Pacific Cultural Centre for UNESCO (ACCU). Our
school had previously applied to take part in the project and was selected as
a participant. In the first ESD Rice Workshop, which was held in Thailand in
December 2013, Ms. Zimmerman, who is in charge of the “Baltic Sea Project”
and is promoting advanced activities for interschool exchange in Europe,
partook in the activities and discussed international collaborative learning.

After returning to their respective countries, the participants of the workshop
promoted activities utilizing e-mail and Skype. In September 2014, a second

ESD Rice Workshop was held in Indonesia. Participants visited local schools,
interacted with the students, and discussed future activities to be continued.

The next chapter explains the type 2 horizontal exchange (international
collaborative learning), taking the example of the ESD Rice Project.

Interaction through e-mails

In March, students in the English club at our school created a photographic
sheet in English that related to some topics on rice and sent it to schools
participating in the project via e-mail. However, they were not able to
exchange as much information as they had expected as a result of some
partner schools failing to receive this e-mail. Often, the files that were attached
could not be opened, or the mail itself was not successfully sent. The students
were not able to get the results they expected through interacting via e-mail.

Visit to Dongwon High School in the Republic of Korea

Two students of our school were dispatched to Dongwon High School in
Republic of Korea during summer vacation for the purpose of reporting on the
status of the progress of the ESD Rice Project at each other’s schools. First,
students introduced their schools to each other in July via Skype, and the
students and teachers from our school visited the Dongwon High School in
August. Using PowerPoint, the students of both schools presented the research
and studies they have been conducting. In addition, the students at Dongwon
High School took us to visit an organic rice farm. By talking to each other
face-to-face, we were able to have a better understanding of each other’s
activities, and have become better acquainted with each other.

Interaction using Skype

Using Skype, students in our school interacted with students of three schools;
Dongwon High School in Republic of Korea, SMP Amalina Islamic and SMA
Negeri 10 Malang School, both located in Indonesia. In the CALL (Computer
Assisted Language Learning) classroom at our school, our students, mainly
those in intensive English course, and students from the other schools, gave
presentations on the ESD Rice Project, then asked questions and offered
comments. When finished, our students said, with delighted smiles on their
faces, that they were very pleased to have conversed with them. Video
conferencing is a good alternative as a way for students to gain familiarity with
international exchange, as they can easily talk to each other free of charge
during lunch breaks between classes.

The visit to our school of teachers involved
in the ESD Rice Project

Teachers from various countries who have been collaboratively promoting
the ESD Rice Project visited our school on November 10, 2014. In response
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to our request, they gave a special lecture on the status of the progress of the
project at their schools, and they observed some classes, including music and
Japanese language for foreign students. During the lunch break, the teachers
and students who engaged in the project participated in an exchange meeting.
The students introduced themselves with bashful smiles, and tried to carry on
conversations using some English expressions they had learned to further their
conversations with them.

Conclusion

International collaborative learning has been implemented in the ESD Rice
Project in a form of a horizontal exchange activity. If this kind of collaborative
learning can be promoted between various schools at different levels in Japan,
the students will be able to have meaningful experiences.

Collaborative projects have been implemented beyond national borders
at UNESCO Associated Schools in various parts of the world. In order to
continue these projects, the creation of a teachers’ network is essential. As
a wide variety of information tools, including Skype, are available today,
teachers will be able to further promote international collaborative learning by
utilizing these tools to overcome the restrictions of distance between schools.

Possible Roles of Schools in
Collaboration with Diverse Local
Stakeholders

Suzuki Katsunori

Professor, Director of the Environment Preservation Center,
Kanazawa University

In a local community, various activities related to revitalization of the
community and the establishment of a sustainable community have been
conducted, and exchange of information and collaboration have been
promoted in the areas that have been considered to be directly related.
However, from the viewpoint of ESD, even though various ESD-related
activities have been conducted by diverse local stakeholders, information and
experiences have not been exchanged among them, to a surprising extent.

Also in school education, neighborhood primary schools, which are the same
level of schools, did not necessarily have active exchange of information
and experiences. Until recent years, different levels of schools, such as a
primary school and a junior high school, and a junior high school and a
senior high school, hardly had any interactions. Further, in social education,
specialized institutions such as museums, zoos and botanical gardens,
municipal environmental departments, lifelong learning departments of
boards of education, community halls, NPOs/NGOs, and corporations have
been conducting various ESD-related activities, but they usually conduct their
activities separately, and rarely had mutual collaboration/cooperation and
joint activities. The interlinkage between school education and such social
educational activities was quite weak, except some lectures by dispatching
experts.

As ESD makes progress, emphasis has been placed on establishing a multi-
stakeholders platform for creating opportunities for collaboration among
mutually related activities. In this context, Regional Centers of Expertise
(RCEs) on ESD and regional/local ESD consortiums have been developed.
Since schools as well as local halls are important bases of activities in the
local communities, the promotion of ESD at school has been considered as
a priority area in RCE and other relevant initiatives. It can be said that the
interlinkage between the local communities and schools has been promoted
by considering possible contribution to school education by diverse local
stakeholders. As a typical case, schools make an approach to the local
people to enable learning on the local community in a curriculum including
the Periods of Integrated Studies. For example, students visit shops in town,
temples and shrines, or visit welfare facilities for the aged to communicate
with the residents there. Some of them contribute to the local community
through litter cleanups and cleaning activities in their area. It can be said that
for students’ better learning, schools make efforts to acquire cooperation from
diverse local stakeholders.

In some regions, on the other hand, local people try to contribute to the
curriculum development of a school proactively, and do so together with
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school teachers. I may be said that school education could provide the
common ground which diverse local stakeholders can contribute without
considering their own commercial interests.

Since schools, as well as community halls, are important establishments in
the local communities, schools, school teachers, and school children can
play significant roles for various activities in the local community. Vigorous
activities by schools could revitalize the local community, and become a
source to generate hope for the future.

From the viewpoint of revitalization of the local community, there are some
cases where new and flexible ideas by young students, free of conventional
patterns, could discover excellent issues at the local community that had been
overlooked by local people as common for them. Such discovery could lead
to the creation of new business opportunities. Students in Toyota Higashi High
School, for instance, have developed a local food brand by using rice powder,
pears (a local specialty), for revitalization of their local community.

At the time of a disaster such as the Great East Japan Earthquake, a number
of schools play prominent roles as regional bases. We can still remember that
schools fulfilled various functions as evacuation centers right after the disaster,
locations to build temporary housing after that, and platforms to provide an
occasion for discussing the rehabilitation and reconstruction. You might be
able to say that the Great East Japan Earthquake provided us to recognize the
importance of the roles that schools have been playing and could play in their
local communities.

Regional collaboration
- F-Class Interscholastic Cooking Competition -

Development of a regional brand
Product development using rice powder

Regional contribution by Toyota Higashi High School:
Development of a regional brand using rice powder

Disaster Drill in Kesennuma provided by Kesennuma Board of Education
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1 Introduction

In times of disaster, environmental, economic, social and cultural
“unsustainability” appear, in a complex manner and to an extreme degree.
We discuss how ESD (Education for Sustainable Development) and efforts
made by UNESCO Associated Schools are utilized and how they contribute
to risk management, disaster prevention and reduction, and the process of
recovery and reconstruction in critical situations caused by disaster, taking the
example of the Great East Japan Earthquake of March 11, 2011 from an ESD
perspective. Marking the final year of the United Nations Decade of Education
for Sustainable Development (DESD), this paper reflects one of the outcomes
of Japan’s ESD efforts that should be transmitted to the world.

Synergy between risk management, disaster prevention and
reconstruction, and ESD in times of disaster

As stated in Japan’s Basic Plan for the Promotion of Education, ESD, which
corresponds to the philosophy of the amended Basic Act on Education, is an
important educational philosophy to nurture children with a “zest for living”
and make them future leaders of society. It can be said that ESD undoubtedly
functioned in the Great East Japan Earthquake in risk management
immediately after the quake and in educational reconstruction, including
reopening of schools. The relationship between ESD and risk management,
disaster prevention, and reconstruction can be considered from the following
three viewpoints: 1) synergy between the direction of ESD and disaster
prevention education, 2) how ESD functions for disaster risk management
(DRM), disaster prevention and disaster risk reduction (DRR), and recovery
and reconstruction, and 3) the contribution of abilities and attitudes fostered
in ESD toward increasing resilience for overcoming the disaster and promoting
reconstruction.

In ESD, children can develop critical and systematic thinking ability,
communication skills, ability to collect and analyze information, and ability
to make decisions and act upon those decisions. These abilities are essential
in the critical situations of disaster. In the Great East Japan Earthquake, each
school made the utmost use of these abilities to overcome difficulties. In fact,
children contributed to the local recovery by making every effort in doing
what they were able to do, based on what they had learned in ESD.

ESD is promoted in cooperation and collaboration between local communities,
other regions, and related organizations. The bonds between these entities

effectively worked for evacuation actions and management of shelters after the
earthquake in each community. Each school in Kesennuma City, in particular,
which had collaboratively promoted community-based ESD, played a role
as a hub for disaster management and evacuation in cooperation with local
residents in the critical situations.

There are generally three stages in the framework of disaster prevention
education; “self-help,” “mutual-help,” and “public help.” In the Great East
Japan Earthquake, although self-help and mutual-help worked to some extent,
they were insufficient to provide continuous support. In terms of public help,
it took time to provide support, and there were some affected areas that
were unable to receive support because the earthquake had caused immense
damage. NPOs and NGOs instead played a new role by compensating for
the insufficient support and time lag. This is a new type of support provided
through a network of various bodies and organizations. The Kesennuma City
Board of Education calls it “N-help.”

3

Development and enhancement of disaster prevention
education from an ESD perspective

UNESCO stated the following three priorities as key action themes that
should be focused on for the second half of the DESD: 1) climate change,
2) biodiversity, and 3) disaster risk reduction and preparedness. There is
no doubt that education for disaster risk reduction and preparedness is a
significant theme in ESD. However, the disaster-related contents alone are
insufficient to develop or complete the full learning process of ESD. Effective
and practical disaster education can be realized in an interdisciplinary learning
program comprising various elements of ESD, including the above three
themes. It is necessary, therefore, to interrelate and integrate the above three
priorities to develop a program for disaster risk reduction and preparedness
education. This requires clarifying the relations between stages, purposes,
abilities and attitudes to be developed, learning contents, and elements of ESD
as presented in Table 1, in order to incorporate the disaster education into the
learning process of ESD (Table 1).

Table 1 Steps for Disaster Education

1stStep 2nd Step 3rd Step
Mechanismof |Impactto Response and
Ste Climate Change | Society andlife |Preparedness
P and Disaster
Knowledge & Recognitionof | Response & Imagination &
- Awarenessfor |Influence & Preparedness | Creativity and
Ability | yechanism Relation for Mitigation | Collaboration
for Recovery
Understanding | Recognizing Learning Learning process,
Mechanismof | how climate response and perspective and
climate change |change and preparedness contribution to
Content | and disaster, disaster for disasterrisk | creative recovery
scientifically and | influence sociely | reduction, and | and
critically and live hood implementing reconstruction
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As it is important to structurally promote disaster education in schools,
systematic and practical disaster learning programs need to be developed.
The following two methods are effective for developing ESD curricula. The
first one is Infusion Approach in which disaster-related contents (related
learning contents) in the existing subjects and areas of study are extracted and
correlated with each other to provide learning focusing on disaster prevention.
In this approach, disaster learning is promoted centering on the subjects and
areas of study within the framework of existing curricula. It is undeniable that
the contents are insufficient and the program is not developed in a structured
and systematic manner as a disaster education program.

The other method to supplement the weakness of the above approach is
the Integrated Approach in which a disaster learning program is developed
in an integrated and comprehensive manner. Necessary disaster learning
contents are developed and incorporated into a curriculum based on the
process and contents of disaster education while taking into consideration the
students’ developmental stages and correlating each subject and area of study.
They are implemented mainly in the Integrated Study Periods and special
activity periods. The Kesennuma City Board of Education has developed a
“Disaster Risk Reduction Education Matrix” through research conducted by
Education Researchers and based on the lessons learned from the earthquake
and scientific knowledge, in order to systematize the disaster education
curriculum. The matrix organizes the disaster learning contents that should
be implemented in each subject and area of study from the viewpoint of
ESD depending on students’ developmental stages. In addition, the Board of
Education is striving to develop and enhance disaster education by proposing
a “Disaster Education Sheet” in which practical examples of each learning
content are placed in the matrix (Fig. 1). Based on the matrix, each school
is attempting to implement disaster education as ESD by selecting one of
the sheets according to the students’ developmental stages and educational
curriculum of each school and by (%eveloping inquiry-based learning in
combination with the existing subjects .

~ Grade
Subject, Field
Time period

Estimated Process
or Activities of
DRR Education as
Lesson Plans

[——— e - Points or Suggestions of
| Improvement and Step up

Fig. 1 Disaster Education Sheets, Source from Disaster Education Sheets

1 Kesennuma Teachers’ Researching Group (2015) “Disaster Education Sheet”, Kesennuma
City Board of Education

4 Promotion of recovery education based on a philosophy of ESD

In the process of recovery and reconstruction from disaster, it is necessary to
promote creative “recovery education” based on the lessons learned from the
Great East Japan Earthquake and on a philosophy of ESD from the following
viewpoints .

(1) Education aimed at co-existence with nature

In the Great East Japan Earthquake, we were confronted by natural threats of
earthquake and tsunami and suffered enormous damage. However, we have
lived in a rich natural environment and enjoyed the blessings of nature, and
therefore we should aim at living in harmony with nature and developing
cities that coexist with nature. In order to realize this, ESD centering on
environmental education, food education, and hometown education, in which
ESD/UNESCO Associated Schools have promoted advanced and practical
efforts through their activities, is expected to play a significant role.

(2) Education to pass on hometown spirit

Tsunami and fire that followed the Great East Japan Earthquake caused
environmental and economic damages. In addition, the succession of culture,
including valuable cultural assets and traditional performing arts, are in danger
due to human and material damages and collapses of local communities.
From the perspective of nurturing leaders for reconstruction, children, who
represent the future, need to develop their pride and attachment to their
hometowns. We should therefore make efforts to regenerate hometown
traditions and culture of the affected areas and promote ESD which places
importance on the regional heritage, and through these efforts, it is expected
that each child will establish his/her identity.

(3) Sharing of learning beyond regional and national borders

Immediately after the earthquake occurred, the affected areas received
numerous support from all over Japan and around the world, and this made
many people realize that they and their communities are connected to other
regions and countries. Through implementing various activities, ESD/UNESCO
Associated Schools have strived to create a “Global Learning Space” through
exchanging with other ESD promotion bases, including other UNESCO
Associated Schools within and outside of Japan and RCE (Regional Centre
of Expertise), and constructing a network of them. After this earthquake, we
must step forward with broader views to strengthen our bonds with the world
toward reconstruction. Therefore, it is necessary to create opportunities for
sharing of learning beyond regional and national borders and to nurture
children with communication skills and global viewpoints.

(4) Development of ability to design future images (imagination and creation)
In promoting recovery education, it is important to nurture ability of children,
who take responsibility for our future recovery, to design a future image of

themselves and their communities. To realize this, it is necessary to create
opportunities for practical learning in which children can engage in hands-on
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learning activities, exchange activities, and workshops to imagine and create
the future. Through implementing these learning activities, we must strive to
realize education by which each child enhances resilience (an unbreakable
and supple mind) and is able to have dreams and hopes for the future even in
times of difficulties caused by disaster.

Conclusion—Bonds established through ESD to overcome the
Great East Japan Earthquake

In the Great East Japan Earthquake, local communities and schools, which
are effectively collaborating with each other, showed high capabilities for
evacuation actions and management of shelters and for the local recovery.
Therefore, it is extremely important to foster good relationships between
community and school for promoting disaster prevention and reconstruction
through implementing ESD. In addition, a global network with overseas
organizations has greatly contributed toward the reconstruction. We have
received a lot of support and encouragement and various opportunities for
learning and exchanging from schools, local governments, and international
organizations from all over the world, with which we had developed strong
bonds through ASPnet (the UNESCO Associated Schools Project Network) and
RCE (Regional Centre of Expertise) in implementing ESD.

Encouraged by these “glocal” (global and local) bonds established through
ESD, we are committed to continuing efforts toward rehabilitation and creation
of schools and communities while focusing on nurturing the next generation,
who leads reconstruction efforts.

ESD and Teacher Training

Kato Hisao
Vice President, Nara University of Education
(international exchange and regional collaboration)

During the United Nations Decade of Education for Sustainable Development
(DESD, from 2005 to 2014), the UNESCO Associated Schools played a role
to promote ESD. It was also an idea to start by increasing the numbership
of UNESCO Associated Schools to promote ESD. In 2008 and 2009, the
Guidelines for the Course of Study for kindergartens, primary schools, and
lower and upper secondary schools were revised, where the “perspective of
establishing a sustainable society,” which is mentioned on the website of the
Japanese National Commission for UNESCO, can be seen. This means that
capabilities to understand and implement ESD are required for teachers at
kindergartens, primary schools, and lower and upper secondary schools.

Meanwhile, the Global Action Program (2014) of the UNESCO advocates,
in the section “Educators (fostering educators to implement ESD),” “ESD is
integrated into pre-service and in-service education and training for early
childhood, primary and secondary school teachers, as well as teachers and
facilitators in non-formal and informal education.” The relation between
these two points is like two sides of a piece of paper. From the standpoint of
education learners, teachers of kindergartens, primary schools, and lower
and upper secondary schools must acquire capacities to implement ESD, and
from the standpoint of teacher training, capacities to implement ESD must be
trained in some way.

Although there are different ways of categorization, it is said that the
capabilities to foster in learning ESD is: systematic thinking (understanding
of the background to problems and phenomena, multidimensional and
comprehensive standpoint); communication skills; ability to solve problems;
global thinking; ability to collect and analyze information; leadership; ability
to think of alternatives (critical thinking); ability to feel and think on
one’s own; ability to see through the nature of problems; ability to do things
in cooperation with others; and perspectives to develop a sustainable society
(ability to show respect for people, respect for diversity, non-exclusiveness,
equality of opportunity, and respect for environment). They are all what today’s
school education works on. The essence of learning ESD includes: developing
problem-solving skills and attitudes toward participation; exploration through
practice, experience, and physical sensation; and motivating voluntary
behavior; and these ways of learning are what today’s school education
needs to promote further. Above all, “changes to actions” are valued to aim
for and achieve learning. ESD is an education where not only do you acquire
knowledge, but changes to your own actions are required. There is crossover
between ESD and the concept of active learning.

How can we foster the capabilities to implement such an education in the
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stage of teacher training at universities, etc.? This is a big issue. It is essential
to acquire knowledge to enter a university to become a teacher, and the
experience of learning with a goal of “changes to actions” is not necessarily
rich.

Nara University of Education, which joined the UNESCO Associated Schools in
2007, has worked on ESD by establishing “recommended UNESCO Associated
School class subjects” and establishing the ESD/problem-exploration education
section” in the Next-Generation Teacher Training Center. The students
belonging to their UNESCO club also have proactive activities. The “project
for ESD promotion for developing global human resources” (subsidized
by UNESCO in FY2014) is active. They have also participated in the
Interuniversity Network Supporting the UNESCO Associated School Project
Network (ASPUnivNet), and have been engaged in supporting the application
and activities of the UNESCO Associated Schools. More importantly, it is a
teacher training university.

Now there is an idea that, in a teacher training university that is a UNESCO
Associated school working on ESD, the elements of ESD can be included in a
teacher certification course itself in teacher training. It is the perspective of a
whole school approach to establish a teacher certification course focusing on
the essence of ESD as mentioned above. I believe that changing learning in
classes that have already developed into learning making use of the essence
of ESD learning is one of the answers to the “fostering educators to implement
ESD” shown in the Global Action Program. In that way, there exists training
of a total implementation capacity, which cannot be developed by individual
training programs, and there exists development of the practitioners of ESD,
which will not end up being temporary.

In case of learning the general idea of vocabularies and meaning in the
“Introduction of Japanese Language” categorized into a class related to a
subject in light of the acquisition of a teaching license, for instance, why don't
you think about the difference between the words haha and oka-san, and
chichi and oto-san in the following way? In addition to understanding the
difference of “haha: female parent” and “okasan: word that refers to a mother
with affection” by looking up a dictionary, it is a method to observe and
analyze the Japanese language by actual cases and self-examination in order
to think about the difference. Such observation and self-examination relate to
a “hands-on approach (seeing the occasion for use)” and “sense of ownership
(issue of one’s own language use)” in ESD, and if successful, a “discovery”
that you can say, “oka-san, come over here,” but you cannot say “haha, come
over here” can be learned. If that is not discovered by learners themselves,
it is important to facilitate it, and you should not rush to give an answer and
explanation, I believe. Such learning has expandability, and has possibilities
to lead to a discovery that the words “haha: oka-san,” “chichi: oto-san,”
“ane: one-san (older sister)” and “ani: oni-san (older brother)” exist in parallel
although the words “xx-san” and “yy-san” do not exist in the words “imoto:
xx-san (younger sister)” and “ototo: yy-san (younger brother).” That will bring
a “pleasure of keeping learning/learning.” Further, learners might turn to
other words such as “okan,” “oyaji,” and “ofukuro” (these words refer to a
mother or father informally) to observe. I would like to respect the essence
of such learning. I hope that such learning will lead to the development of

3

the practitioners of ESD. When you try to show Figure 1 below, there will be
various debates in a classroom. If you show a figure on “brother” and “sister”
in English, or “hermano mayor (older brother), “hermano menor (younger
brother), “hermana mayor (older sister)” and “hermana menor (younger
sister)” in Spanish, there will be various debates. Some might start to think
what it is like in the Korean or Chinese language. A global viewpoint will be
born. After the DESD (United Nations Decade of Education for Sustainable
Development), teacher training by lessons including the essence of such ESD
learning is further required. I believe that structuring those systematically
and realizing total “training of educators implementing ESD” such as “ESD
specialty programs” including “lectures,” “exercises,” and “interchange”
shown in Figure 2 can be one of the answers, namely changing our own
actions, at the same time a way of the implementation of ESD at a teacher
training university that is a UNESCO Associated school in light of the Global
Action Programme (GAP) on ESD.

»

Older

ne ni
a
Woman Man
uto
imo oto
younger

Figure 1: Relation of brothers and sisters
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Students/Practicing teachers

Students/Graduate students

Practicing teachers

Theme

Program

Start-up
program

Practice
program

Global
program

ESD training

Foundation of ESD
(Education for
Sustainable
Development)

Curriculum
Guidelines and ESD

Subject

Compulsory

Compulsory

Compulsory

Compulsory

Compulsory

Compulsory

Compulsory

Compulsory

Environmental
education and ESD

World
herilagekuléula!
heritage study and
ESD

Subject

Choose one

or
more subject

Choose one

or
more subject

Choose one
or
more subject

Facility capacity of
learning

Disaster prevention
education and
school safety

Interchange
between schools
using ICT

Subject

Choose one
ar
more subject

Choose one
or
more subject

Choose one

or .
more subject

ESD camp

ESD materials

Open lecture series
on ESD

Tetra-model

Participate
inone
or more

Participate
in one
or maore

Participate
inone
or maore

Participate
inone
or maore

ESD field exercise
(support for disaster
site)

ESD field exercise
(volunteering)

ESD field exercise
(educational
support)

Exercise

Choose one
or
more subject

UNESCO
Associated Schools
interchange activity
(overseas)

UNESCO

Assaciated Schools
interchange activity
(community)

UNESCO
Associated Schools
interchange activity
(school)

Exercise

Compulsory

Visit to advanced
region in ESD

In-school training

program

Training

Participate
in one
or more

Note: A Tetra-model is a model in which students, graduate students
(Masters' course and Professional Graduate School of Teacher Education), and practicing

teachers participate.

Figure 2: Training of educators impiementing ESD (specialty program)

The Joy of Intergenerational Learning

Asai Takashi

Executive Assistant of the President,

Okinawa Institute of Science and Technology Graduate University
Former Director-General,

ESD World Conference Promotion Bureau, Okayama City

It is obvious that a sustainable society cannot be created in one generation.
Efforts should be extended across generations and passed on from one
generation to the next. This is why ESD emphasizes intergenerational
exchange.

In modern society, particularly in Japan, where the number of nuclear
families has increased, promoting intergenerational exchange is difficult
without systematic efforts intended for promoting such exchange. The number
of senior citizens living alone is increasing in Japan due to prolonged life
expectancy. In addition, due to a growing number of one-child households
and dual-income households, conversations between parents and children
are becoming less frequent. In these circumstances, it is difficult to promote
intergenerational exchange even within a family.

In schools, where students usually learn in class, exchange between students
in different grades is possible through club activities. However, the exchange
is limited to students of only a difference of a year or two in ages. On the
other hand, many schools promoting ESD are implementing interschool
exchanges, such as those between elementary schools and junior high
schools, and between elementary schools and high schools with the intention
of intergenerational exchange. Children who usually limited to working with
only their classmates find it new, enjoyable, and interesting to interact with
other students of different ages, and they naturally learn something through
these fresh experiences. They discover the joys of interactions with their
seniors and juniors.

I recently joined a preliminary exchange meeting at Okayama Gakugeikan
High School together with teachers and students from Romania, who were
visiting Japan to participate in the UNESCO Associated Schools Project
Network (ASPnet) International ESD Events held in Okayama City. On that
day, the high school students
were supposed to go to
nearby Saidaiji Elementary
School in order to conduct
a visiting class they provide
on regular basis. I joined
with them and the students
from Romania. The high
school students, divided into
groups of four, composed
of freshmen and juniors,
visited a sixth graders’ class
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to interact with them. The high school students used a financial investment
game to teach them about the mechanism of a monetary economy, which
the elementary school students do not learn about in their ordinary classes.
Although we have no idea how much they understood, it must have been a
very interesting class for all sides involved. Many elementary schools in Japan
provide students with hands-on learning experience in rice cultivation. In
some schools, the students receive instructions from students at agricultural
high schools, in addition to farmers. It seems that elementary school students
can learn in a more relaxed manner, without getting nervous, when taught by
the older students, which differs from when they are taught by adults.

We cannot expect wide-ranging exchanges only in inter-school settings due to
only a few differences in ages among students. If the local communities where
we live can participate in these activities, more multiple-generation exchanges
will be realized. A community-based ESD activity being implemented,
centering on a Kominkan (Community Learning Center) in Okayama City, is
one of the examples of such intergenerational exchange.

Kyoyama Kominkan (Community Learnig Center) in Okayama City is
implementing “Kankyo Tenken (environmental inspection)” project twice a
year, in spring and fall. Local residents monitor environmental changes by
measuring contaminant concentrations in rivers, conducting research on
wildlife, and measuring air pollution and sound levels in the area they live.
Although the inspection takes a whole day, people across many generations,
including senior citizens, working adults, and students at all levels attending
schools in the area engage in the activities together. In this collaborative
work, many conversations naturally start, and intergenerational exchanges
take place. Such exchange between generations might have been nothing
special a decade ago.

Annual events, such as community festivals, where many people in different
generations participate, from senior citizens to children, are important
opportunities for intergenerational exchanges. Local traditions and culture
will be handed down to the next generations through such exchanges. Thus
it is important to interact with one another face-to-face when considering the
future image of next generations in which people can enjoy a good quality
of life. Through such face-to-face interactions, we will be truly able to think
about future generations.

We must think globally
in ESD. For Japanese
people, however, it is
time for each of us to
become fully aware of
the need for considering
the sustainability of our
own communities.

Mechanism to Carry on ESD in a
Sustainable Manner - from a School
Viewpoint

Suzuki Katsunori

Professor, Director of the Environment Preservation Center,
Kanazawa University

There are some fundamental conditions to promote ESD in a sustainable
manner at school. In Japan, in the past there were quite a few excellent good
practices of environmental education and ESD, but most of them were lost
when the teachers in charge got transferred. Learning from this experience,
it is crucial to meet the following conditions in order to promote ESD in a
sustainable manner at school level.

@ To incorporate ESD in all related subjects in all grades across the whole
school and not only implement ESD in a certain subject and/or the period
of integrated studies in a certain grade by specific teachers.

@ To get understanding and support of the local people on the importance
of ESD through collaboration and cooperation and acquire support from
the local community to continue ESD cullicula even when the teachers in
charge change .

@ To exchange with other schools information and experience on the
promotion of ESD.

Efforts across the whole school

In order to implement ESD at school in a sustainable manner, it is critical to
work on ESD across the whole school (whole institution approach). In recent
years, UNESCO Associated Schools, in order to implement a whole institution
approach, are inclined to make efforts to integrate ESD into school education
goals, enable all teachers to understand ESD at or above a certain level by
implementing ESD training targeted for all the teachers at the school on the
occasion of joining the UNESCO Associated Schools. More and more schools
are appointing the ESD manager under the curriculum coordinator as a system
to secure the implementation of ESD in each grade and to make coordination
between different grades. The ESD manager also plays a role to promote
research on ESD in school research activities.

As a means to familiarize all the teachers in the school with ESD, an approach
is often taken to enable them to recognize that the lessons they have given so
far include plenty of contents to be considered as ESD by developing an ESD
Calendar at an initial stage.

It is important to secure continuity after the transfer of the key teachers, since

school teachers in Japan get transferred every several years. On an individual
school basis, it is critical to establish a system to clarify how ESD Curricula
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were conducted for teachers newly in charge and avoid restarting from
scratch, through filing the course planning materials related to ESD etc. On a
nationwide basis, it is important to establish a system that enables teachers
searching for various similar practices.

In conclusion, in order to implement ESD in a sustainable manner it is
important to institutionally set up a mechanism where all the teachers could
show a certain understanding on ESD, and ESD is incorporated in various
class rrom curricula and extracurricular activities of all the grades.

Collaboration/cooperation with and support from the local
community

From the viewpoint of securing continuity after the transfer of key teachers,
the collaboration/cooperation with and support from the local community
are as important as the measures within a school. For example, when visiting
a place of interest and historical site, a distinctive shop and a nursing home
in the school district for regional study, and having a chanced to listen their
stories from the relevant people as guest teachers, strong cooperation/support
activities are generated by the local people. In such a case, without their
agreement, an action such as cancellation cannot be easily taken. If the local
people understand the reasons why the ESD curricula has to be cancelled,
the local people tend to make various contributions for the resolution of the
problem, including the aspects of human resources and funds.

As seen above, the cooperation/support with the local community is crucial
from the viewpoint of implementing ESD in a sustainable manner. However,
in reality it is not easy for busy teachers to pursue the cooperation/support
with the local community. Who serves to form a bridge between teachers
and the local people is what is called ESD coordinators. A vice principal, a
curriculum coordinator, or an ESD manager in school could play such a role
in some cases. Various other people have been fulfilling the role of an ESD
coordinator, including teachers’ consultants and supervisors in charge of
social education in the boards of education, employees of community halls,
authorized people in the administrative organs, university professors, staff
members of the UNESCO Associations, and related NPOs/NGOs. The details
of the cooperation/support with the local community are referred to in another
section, and I will not discuss further in this section.

Exchange of information and experience on the promotion of
ESD with other schools

Busy schoolteachers often cannot work on ESD, being snowed under their
daily routine, although they understand the importance of the promotion of
ESD. In such a case, it is useful to exchange information and experience in
order to learn what kind of approaches and efforts in other schools work on
and how they improve the lessons based on ESD approach. Such exchange
often allows you to share your motivation with each other and to bring about
the energy to promote ESD further. Unfortunately, in Japan, the exchange
among UNESCO Associated Schools has been relatively limited, and there

were quite a few cases where a school did not sufficiently interact with its
neighbor schools. In the future, it will be beneficial to establish a network/
platform for the dialogue and interchange between UNESCO Associated
schools and other schools that have an interest in ESD at nearby areas in
particular.

——

August 2014:
Exchange of experience at a Tokai Hokuriku UNESCO Associated Schools meeting
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Nara University of Education

There are more than 800 UNESCO Associated Schools in Japan, and the
number is continuing to grow through the efforts of the Japanese National
Commission for UNESCO of the Ministry of Education, Culture, Sports,
Science and Technology. In Japan, a UNESCO Associated School is placed as
a base for ESD promotion in schools. However, there will not be many people
who are optimistic about the further expansion of ESD. Why does it seem to
be difficult to continuously promote ESD? The reasons will be considered from
the following three viewpoints: 1) building the capacity of ESD teachers, 2)
raising the awareness of people to support ESD, and 3) securing funds for ESD.
This paper intends to discuss a framework that is necessary to continuously
promote ESD through examining the factors that hinder its continuous
promotion.

Building teachers’ capacity

The first viewpoint is the capacity building of teachers who teach ESD. In the
ASPUnivNet (Interuniversity Network Supporting the UNESCO Associated
School Project Network), what is often argued is the improvement of quality
of activities in UNESCO Associated Schools. In public schools, every teacher,
including executives, is transferred to another school every few years. All the
teachers in a school are transferred to other schools in around ten years. We
often hear that if a teacher who was in charge of the application for UNESCO
Associated Schools was transferred to another school, the students lose
their enthusiasm for ESD activities. This means that it is difficult to continue
activities because there are few teachers capable of giving ESD instruction.
Because there are only a few boards of education promoting ESD at present,
teachers who intend to promote ESD have no choice but to learn on their
own. In our university, we have continually held ESD seminars on a monthly
basis for the last three years. I greatly admire the teachers who regularly
participated in the seminars that started at a late time of a day, 7 p.m., after
work. However, we cannot expect a further increase in the number of teachers
who understand ESD, if we depend exclusively on the motivation and efforts
of the teachers who are busy enough already. Japan’s Action Plan for the
UNDESD (United Nations Decade of Education for Sustainable Development)
that was revised in June, 2011, indicates that training is implemented targeting
supervisors, etc., of prefectural boards of education, and the supervisors, etc.,
who received the training provide other teachers in each district with training
sessions based on what they have learned in order to improve the quality of
their teachers. Such training has yet to be implemented. Considering that the
concept of ESD is included in the government’s Courses of Study, it is expected
that the government will ensure the immediate implementation of ESD training

targeted at supervisors, etc. In addition, it is expected that education-related
bureaus, including boards of education, will promote the dissemination of
ESD in school education by holding various training seminars incorporating
ESD perspectives; promoting participation in such seminars; and establishing
a contact office of ESD and UNESCO Associated Schools, as stated in the
Action Plan. These efforts will promote ESD in schools throughout Japan, not
being limited to only some schools.

The Action Plan states that the objectives of ESD are bringing about a
transformation of behavior that enables the realization of a sustainable future,
in environmental, economic, and social terms, resulting in a transformation
into a sustainable society. ESD aims at realizing the bottom-up transformation
of society as a result of its educational achievements. However, it is not
necessary to make an implementation scheme of ESD from the bottom-up.
One of the five priority action areas of the GAP (Global Action Programme),
which is a follow-up to the UN Decade of ESD, is educators and trainers
(Increasing the capacities of educators and trainers to more effectively deliver
ESD). Therefore, there is a need for continually holding training seminars on
ESD that target incumbent teachers, implemented by boards of education, as
well as for training students to be capable of giving ESD instruction at teachers
colleges.

Raising public awareness

The next viewpoint for the continuous promotion of ESD is to raise public
awareness to support ESD. According to a newspaper issued by the Japan
Educational Press on Oct. 27, 2014, a public opinion poll on ESD targeting
3,000 people aged 20 and over across the country, conducted by the Cabinet
Office of Japan, revealed that only 2.7% were aware of ESD and able to
define it, while 79.1% responded that they did not know what it was. These
results indicate that public awareness of ESD still remains low. Under these
circumstances, there will be no politicians who make policies to promote
ESD because even if they advocate it to the electorate, they will not receive
much support. Promotion of ESD can only be achieved through the increased
awareness of people who support ESD.

ESD aims to bring about the transformation of behaviors. However, it has not
been clarified to the public what ESD-based behaviors are like. Visualization
of ESD-based behaviors will increase public awareness of ESD. For example,
there are many indicators in the field of environmental education. By using
those indicators to find out how everyday behaviors affect the environment,
public awareness of the environment will increase. Citizens who have learned
about “food miles” will keep in mind local production for local consumption,
and at least avoid the purchase of imported food. Those who have learned
about the “virtual water” concept will decrease their consumption of meat.
Furthermore, those who have learned about “modal shift” will select “Eco
Rail Mark” products. If we have an indicator for ESD by which we can
recognize that a slight change in our behavior contributes to the reduction of
environmental load and feel a sense of achievement every month, just like we
check telephone and electric bills every month, public awareness of ESD will
be increased.

179



180

Securing funds for ESD

The third viewpoint for the continuous promotion of ESD is the securing of
funds. Learning about ESD extends beyond classrooms. Implementing any
activities, including research activities and interschool exchange, requires
financial resources. The holding of workshops to promote ESD also cost
money. Sustained funding is necessary for the continuous promotion of ESD.
The funding comes from two sources. One source is a public source - taxes.
Budgets to implement measures and subsidies provided from the national and
local governments originally come from taxes. The other source is businesses.
By connecting corporate activities and ESD, we need to try to obtain budgets
for promoting ESD. However, companies are not charity organizations,
so continuous financial support will be difficult unless the activities are
profitable ones. We therefore turn our attention to ISO Standard 14001, an
environmental management standard, which was established for the purpose
of minimizing environmental effects caused by corporate activities. Although
there are companies which focus only on pursuing profits while causing
harmful effects on the environment, there are more than 20,000 companies
which acquired ISO 14001 certification and are implementing environmentally-
conscious activities in Japan (as of Nov. 2014). However, ISO is not widely
known, and there is no tendency that citizens choose products made by a
company with ISO 14001 certification when these people make purchases.
Products made by companies that harmfully effect the environment and those
made by companies with ISO 14001 certification are displayed together and
chosen by consumers while considering only price, functions and design. If
people’s awareness change and ISO 14001 certification gains influence on the
sales of their products, more and more companies will review their corporate
activities and make efforts to acquire ISO 14001.

ESD aims at facilitating the transformation of behaviors, while considering
a balance between society/culture and economies, as well as the natural
environment for which restrictions are imposed to protect it. In short, ESD has
cultural perspectives, in addition to the environment. I propose ESD 15000
(tentative name) certification provided to ISO 14001 certified companies
that financially support cultural events, the protection of cultural assets and
ESD projects in schools, and widely publicize them. If it becomes widely
known and more people preferentially choose products made by companies
with ESD 15000 certification, the number of companies that willingly offer
financial support to ESD will increase. This will become a significant way of
continuously supporting the promotion of ESD.

A framework for the continuous promotion of ESD has been discussed from
the viewpoints of teacher training to increase the number of teachers capable
of giving ESD instruction, raising public awareness of supporting ESD and the
establishment of a system for securing funds for ESD offered by companies.
There will be many other frameworks to continuously promote ESD, such as
creating a “praise system” to highly praise ESD best practices and establishing
an ESD center, as well as other frameworks. By creating frameworks that
complement each other, 1 expect ESD to become part of the mainstream of
education.

Evaluation of Schools

- a case of Nagata : Elementary School

Sumita Masaharu
Principal, Nagatadai Elementary School, Yokohama City

“There are one hundred different practices of ESD in one hundred schools,
and one hundred different ways of implementing ESD by one hundred
teachers.” A key factor in school evaluation is whether a school is promoting
ESD while understanding the characteristics and problems of the school and
local community. When you go into a school, you immediately find out if the
school is implementing a good ESD practice because the school is full of an
open and bright atmosphere where other people are accepted.

ESD is a style of education that deals with a wide range of issues and brings
about deeper learning. It gives us an opportunity to take a moment to
reconsider the role of education. Taking this opportunity, we need to visualize
the process of learning, and evaluate not only results and achievements,
but also the process itself. It is necessary to develop an evaluation method
based on the principles of ESD, not by setting numerical targets and items
to be taught. This spontaneously requires us to improve the structure of the
traditional style of education and reconsider the nature of school culture and
the role of education. In order to realize these goals, it is necessary to review
the structure of schools, including systems and traditions that have long
been generally accepted, formalism, top-down decision-making, manualized
programs, mere frameworks with no substance, classes that are almost
identical to each other, discrimination against socially vulnerable persons and
gender inequality. An effective means to review the structure of education is “a
whole school approach.”

Currently, there are a wide variety of complicated problems that are difficult
to solve in educational communities, such as bullying, non-attendance and
problematic behaviors at schools. “These problems cannot be solved easily.
They are common problems that occur at any school.” There are such feelings
of giving up that are
pervasive among
teachers. ESD provides
an opportunity for
changing the negative
atmosphere and
improve the structure
of education. It is
expected that schools
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evaluation, we principally need to see through our own eyes whether we
are promoting what we intend to practice, not exclusively rely on external
evaluations.

An example of school evaluation by creating a sustainability
map and its analysis

Students who promoted an ESD Challenge Project in the whole school
approach draw a “sustainability map” as a result of the project. First, they
asked teachers to discuss the “good things about Nagatadai,” by means of
questionnaires, and made the results public. Next, they asked parents and
people in local communities to give their opinions, while adding question
items, and created a map that includes not only the school, but also local
communities. How sustainability is being realized was shared with them
through this map. We also shared opinions on points to be improved, and
tried to improve them immediately. We adults have become able to notice
things that we did not notice before by becoming more aware of reconsidering
our daily lives. This map represents the evaluation for our school’s efforts so
far, and it serves as a guideline for “keeping the school’s good things,” “creating
new good things about our school,” etc. At present, more than a hundred
items are included in the sustainability map, saying such things as “a teachers’
room always full of smiles,” “We are trying to connect with everyone,”
etc. Each of the items are classified into the categories of the environment,
economies and society (culture) in order to clarify the strength and weakness
of our school’s sustainability, which can be an important basis for our school’s
evaluation. Improving the weak points based on these categories will enhance
the school’s sustainability.
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Analysis of the sustainability map (made by students of the University of the Sacred Heart,
Tokyo)

An example of school evaluation using school ESD indicators

Seven stages: Clarifying what is involved in ESD practices in school and
ensuring the implementation of ESD practices, while fully being aware of
sustainability.

ESD in local communities
and society

ESD in an entire school

Comprehensive and cross-
curricular teaching of ESD

Incorporating ESD in
individual subject areas

SD centering on &'
particular subject

{awareneys
of ESD J.

ESD indicators in a school setting,
Created by Nagatadai Elementary School, Yokohama City

In order to build a school system intended to create a sustainable society, it is
necessary to realize that sustainability extends beyond school and everything
including humans, objects and matters is connected with each other, which
means ESD deals with a wide range of issues. In promoting ESD practices, it
is important to clearly understand what issues our school is dealing with and
what to do next.

1st stage: Educational activities are being conducted without having
any awareness of ESD.

* Teachers are making efforts and conducting good educational practices, but
they have no perspectives of sustainability.

2nd stage: Teachers are implementing educational activities, such as
holding events with an awareness of ESD.

* Teachers are aware of unsustainability. They consider such things as the
creation of a society with future perspectives and sustainable ways of living.

3rd stage: Teachers are implementing educational activities with an
awareness of ESD. Education rooted in everyday life activities.
*Environmental education, education for international understanding, etc., is
being provided independently.

4th stage: Teachers discover elements of sustainability in individual
subject areas, and incorporate the elements in teaching the subject.
* Teachers are giving classes while incorporating the elements of sustainability

in each subject.

5th stage: Comprehensive and cross-curricular teaching while
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interrelating all subject areas in terms of sustainability.

*Teachers find interrelatedness between subjects from the viewpoint of
sustainability when they make lesson plans, and carry out classes with a
degree of flexibility.

6th stage: Expanding the concept of sustainability to the whole school.
* ESD-oriented toward solving school problems.

7th stage: Expanding ESD practices to local communities and society
with schools taking initiatives.

* ESD-oriented toward solving problems of local communities. Students
become aware of themselves as leaders for the transformation of society.

In evaluating schools in terms of ESD, it is necessary for schools to see
whether the ESD practices, which are being implemented according to the
actual state and problems of each school, local community and students, are
contributing to the sustainability of schools and communities. In addition, we
need to see whether the persons involved in the ESD practices have realized
the transformation in their values, behaviors and lifestyles, and whether they
come to feel themselves as leaders who can change society. Such observations
made as the school serves as the school evaluation of ESD practices.
Deepening and expanding the attractiveness of ESD based on the states of
evaluations will lead to realization of education that nurtures leaders of a
sustainable future and to the realization of a sustainable society. If we only
pursue the methodology of ESD or focus only on its framework and numerical
evaluation, the practice of ESD will result in being merely a formality, and
become difficult for practitioners to implement on their own initiative.

Some people say ESD is an integrated study. However, the dynamism of ESD
will be suppressed if you regard it as merely an integrated study. Teachers
will stop deeply considering ESD and no teachers will start using ESD. ESD is
a style of education that extends beyond a framework of existing curriculum,
not implemented only within a classroom. Expanding the scope of educational
practices while considering current school education, local problems and
global problems will bring out the potentials of ESD. By reviewing all the
educational activities that have been done so far from a perspective of
sustainability and promoting them in the entire school, the school will be
revitalized and teachers and students will become energetic. It is expected that
schools evaluate themselves through creating of a sustainability map and using
ESD indicators, sharing the values of their ESD and promoting ESD challenge
projects with confidence and pride.

Development of School Utilizing
Perspective of ESD

- For integration of instruction and evaluation
to increase educational effect -

Tokuyama Junko
Principal, Okayama City Kyoyama Junior High School

1 Characteristics of ESD in our school

Our school joined UNESCO Associated Schools in academic year 2012, and
has promoted the development of an open school, which values “involvement
and connection” with a lot of people, utilizing “people, materials, and matters”
in the community while making use of a global network. With “From Kyoyama
to the world! Wishes connected for everyone on the earth to stay happy” as
a slogan, we aim to realize our school’s goal, “development of students who
become independent and creative,” by considering the harmony between
nature and humankind multilaterally and developing each other’s compassion,
dreams, and ambition, through classes and activities utilizing a glocal
viewpoint while taking ESD as “sharing and developing compassion, dreams,
and ambition.”

Focusing on “environment,” “peace,” “human rights and multicultural
coexistence,” and “career education” in particular, we organize the contents
of the activities of the Integrated Study Periods (50h for the seventh grade/70h
for the eighth grade/70h for the ninth grade) through the three years, and
prepare our own guide for the Curriculum Guidelines and evaluation criteria
(grade chart) to integrate instruction and evaluation. We also try to improve the
quality of exploration activities to lead the acquired capabilities and attitudes
to specific actions. Further, we make efforts to enhance linguistic activities
and to improve our classes in order to develop the abilities to think, judge,
and express by preparing and implementing an interdisciplinary unit-learning
program. In this way, we would like to foster each student as an individual
who will cultivate the base as a cosmopolitan who thinks of a future from a
regional standpoint and will make a social contribution to the community, by
reviewing all the educational activities and committee activities at school from
the perspective of ESD and by establishing characteristic curricula.

Integration of instruction and evaluation

(1)Preparation of our own guide for the Curriculum Guidelines for the
Integrated Study Periods

We prepared our own guide for the Curriculum Guidelines and evaluation
criteria (grade chart) by adjusting the Integrated Study Period activities of the
whole three years, and categorizing six “constructive concepts” and seven
“abilities and attitudes” on which to focus. We have created characteristic
curricula for the three years in this manner to maintain sustainable learning
even after the transfer of teachers by following the PDCA cycle.
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[Six constructive concepts]
1) Diversity 2) Mutuality 3) Finiteness 4) Fairness 5) Cooperation 6)
Responsibility

[Seven abilities and attitudes]
1) Ability for critical thinking 2) Ability to predict a future and create a plan 3)
Ability to think multilaterally and comprehensively 4) Ability to communicate
5) Ability to cooperate with others 6) Attitude to respect connections 7)
Attitude to participate willingly

(2)Establishment of an interdisciplinary unit-learning program
expanded by the perspective of ESD

We have established a unit-learning program in light of the collaboration
of two or more subjects for the improvement of each class and time
management. We have also prepared the evaluation criteria (grade chart)
for each subject according to the developmental stage of each grade. As an
example of unit learning, the students looked at the food problem in Sudan
in Africa multilaterally from a global viewpoint, associated the problem
with their lives, and expressed ideas and a course of action for solution in
English; moreover, a member of JICA, a staff member from ASUECO (an
environmental conservation organization in Okayama), and a farmer visited
us; the students saw the issues in a region far from Japan as their own, and
made a proposal on specific measures to solve the food problem through an
experience-based program including a workshop where they calculated food
mileage. We also conducted some classes, where they presented the attraction
of Africa on the basis of what they had learned in Social Studies in front of
students from four African countries, and transmitted that to African schools
by video, and where they thought about proposals to create a better society
through the English speech of Malala, a Pakistani girl.

[How to proceed with exploration activities]
It is common to adopt the following process in exploration activities, different
from study just to check upon things.

Setting a task — Collecting information — Organizing and analyzing — Summarizing and presenting
T l
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Setting a task, collecting information to resolve the task, and summarizing and presenting the
result that has been organized and analyzed will bring about a new task. Then the new task
will be explored. The significance of an exploration activity lies in developing a higher-quality
resolution of a task while repeating the process in this way.

Here is an example of an exploration activity repeating various thought processes and
experiences on the basis of the W-shaped problem-solving model.

Problem presentation  Deduction Conclusion

Thinking level A D E
EEER EEEE BN

Mainly in lectures

H
EEEEEpE

Creation Verification

. Idea ofa
Exploration hypothesis § Plan
Experience level
Mainly in field work B _C F G
Observation Investigation

W-shaped problem-solving model:
[Figure 1] Note) Partially revised from the Kawakita model (1967)

(3)Improvement of exploration activities utilizing the W-shaped
problem-solving model

We try to make a social contribution and take actions by conducting
exploration activities for higher-quality problem solving while repeating the
process of [Figure 1], which is setting a task, collecting information to deal
with the task, summarizing and expressing the result having been organized
and analyzed, and encountering a new task, then exploring the new task. At
the Synthesized Kyoyama Festival (SKF), the students transmit their proposals
from their exploration activities based on an individual theme set by each of
them, through a workshop, play, or presentation to the community. Further,
as collaboration among schools, we held a “Conference for Children’s Future”
with other UNESCO Associated Schools in other prefectures and overseas
through a video conference, where they exchanged their opinions from various
perspectives beyond the regions, which has brought various viewpoints and
standpoints to the students and widened their view.

(4)Creation of the ESD Calendar based on the “abilities and attitudes”
to foster

We created the ESD Calendar for each grade by organizing the association of
the Integrated Study Periods and other subjects, and interdisciplinary unit-
learning programs. On that occasion, the instruction methods and measures
became clearer by clarifying the quality to be developed on the basis of the
seven “abilities and attitudes” to be focused on as well as the content of
learning.

Achievements and issues of this year
(O : achievements, @ : issues)

O The schematization of the ESD Calendar, which clarifies the abilities and
attitudes to be developed from the perspective of ESD, and the evaluation
criteria (grade chart) have clarified the prospect of the three school years, and
enhanced educational effects.

O The improvement of the Integrated Study Periods and the implementation
of interdisciplinary unit-learning programs have improved linguistic activities.
Specifying four viewpoints and three key points in each subject from a
viewpoint of ESD has clarified the perspective of improving classes.

O Lesson skills have been improved by learning from the classes of other
subjects and discussing the contents of learning within more than one subject.
that has led to improving the inspiration and ideas of teachers and a change
in their awareness, as well as deepening interdisciplinary study collaboration
and teamwork.

O Enhancing the exploration activities, which focus on the W-shaped problem-
solving model, has led to the development of students’ abilities to think, judge,
and express, and has also widened the students’ view and increased their
motivation for social contribution and volunteering for the community.

@ We must make an effort on and improve evaluation methods to have
a monitoring evaluation for the outcomes of ESD, such as a method to
spontaneously evaluate the quality and transformation of students’ learning.

@ Collaboration between the primary schools and our lower secondary school
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in our school zone should be further deepened. We would like to examine,
validate, and improve the curricula for the whole nine years in primary and
lower secondary school by clarifying the contents of learning in primary
school and the abilities needed to be developed.

Evaluation Activities as a Part of ESD
learning to Maintain Hopes
for a Sustainable Future

- Writing Auto-ethnography that Serves as Evidence for Evaluation -

Narita Kiichiro
Graduate School of Teacher Education, Tokyo Gakugei University

“ESD changes something.”

A fairly large number of people, who have been involved in ESD, including
practitioners and learners, seem to have gained a certain degree of awareness
of it. The following are some examples.

@ A student who often walks around or goes out of the classroom is engaged
in activities together with other students in ESD class. Teachers who see
the student wonder, “What is ESD?” and think, “ESD is a magic,” and are
encouraged to promote ESD (Hearing from a former teacher of Shinonome
Elementary School, Koto Ward, Tokyo, a member of UNESCO Associated
Schools and a developer of an ESD calendar).

@ A student who looked too worried to ask strangers the question, “Do you
know who Minamoto no Tomonaga is?” was able to accomplish the mission
called, “Tomonaga Appeal,” with courage, on the Enoden (Enoshima Electric
Railway) train. The passengers who were asked this question, answered, “I
don’t know anything at all about Tomonaga, although I live in this area,” or “I
feel I gained something from getting on this train.” (Hearing from a passenger
on the Enoden who happened to receive the “Tomonaga Appeal” from a
student who was on a school trip from Mitsukawa Elementary School, Fukuroi
City, Shizuoka. (Tomonaga was a warrior who died at the age of 16, and the
older brother of Minamoto no Yoritomo). (Kiichiro Narita (2009). Minamoto
no Tomonaga: A local appeal about history that gives confidence and courage
to children. A Guide to Developing and Using ESD Materials: Hopes for a
sustainable future. ACCU. pp.32-39).

@® In 2012, a year after the nuclear power plant accident caused by the
Great East Japan Earthquake, a teacher (K) and his third grade students at
Tokorozawa City Y Elementary School tried to implement an ESD practice
called, “Acha cha! We are Dr. Ocha (green tea)!! - Let’s open a tea house to
explain the good points about Sayama tea-.” In order to open this teahouse,
the students started to discuss which one they should serve: tea made from
tea leaves produced this year, or those from last year. The majority of the
students (18 out of 25) answered that they should serve both and make
customers choose one of them. Immediately after that, they asked their
teacher what he thought about it. In the next class, teacher K talked to his
students, after thinking it over again and again, and said, “I am against the
idea of serving both teas. Is it possible to strictly distinguish between this
year’s tealeaves and those from last year, and keep them separated? Is there
any possibility of making mistakes? The school is a public institution. Can
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we serve this year’s tea while leaving the safety issue* behind?” Then the
students discussed it again and voted. 12 students voted for last year’s tea,
two students for both teas and 11 students for this year’s tea. With only one
vote difference, they decided to serve last year’s tea. After these thorough
discussions and a building of consensus, one student who was in favor of this
year’s tea said, “I would like to properly convey the good points of Sayama
tea, although we use last year’s tea leaves!” At that time, many schools and
communities stopped activities to learn about tea, based on adults’ judgment,
which had been implemented during the period for integrated studies. In this
ESD practice, however, the teacher himself became involved in the discussion
by the children, who also got involved in learning about tea by focusing on
the challenge that befell the area where they were living. * : After a nuclear
plant accident, there was the issue of Sayama tea that cesium more than
the regulation level was detected. (From a practical report of teacher K at
a meeting of the ESD Study Group in the Tokorozawa Education Center in
Saitama, and hearing from him after the meeting.)

These episodes are summaries extracted from the author’s field notes and
ethnography. There must be a high number of episodes that describe essential
and fundamental aspects of ESD, which only remains in the “memories” of
people involved in ESD, including many practitioners and learners.

It is no exaggeration to say that most of the enormous number of ESD
practices implemented during DESD (The UN Decade of Education for
Sustainable Development) have yet to be described and reported fully, except
for only a part of the “facts,” including their plans, progress and results.

In implementing the evaluation of ESD, isn’t there a possibility that many
episodes may be excluded from the evidence for evaluation of ESD as they
describe only the “subjective” view of one practitioner or learner?

It is certainly necessary to conduct evaluations by carrying out an extensive
awareness survey and figure out the transformation in the awareness of people
involved in ESD, in a form of “objective” numerical values, by employing
quantitative statistical techniques. However, a true and correct evaluation
cannot be realized without the description and analysis of episodes that
support the “objective” numerical values or those that do not support them.

We are now in a critical situation at local and global levels, and it is
insufficient to merely put the adjective “sustainable” before words such as
environment, economies, society and culture when implementing activities. It
is no exaggeration to say that we are repeatedly and momentarily standing at
a crossroads, where we are faced with either the sustainable or unsustainable.

Under such circumstances, is it possible to evaluate ESD maintaining “hopes
for a sustainable future?”

The evaluation method I thought through my practices and research on ESD is
to write “the auto-ethnography” as evidence of ESD practices.

It often happens that people who are involved in ESD, including practitioners
and learners, are too busy to write an individual record by themselves.

However, it will be possible to keep writing a record of reflection based on
logic and evidence, and that of contemplation, including intuition and raised
awareness in the process of ESD practices.

Evaluation must be conducted not only after the planning of activities and
after their implementation but throughout the process of the beginning, middle
and end of learning activities. The statements in the auto-ethnography and
accumulated documents (portfolio), which are formative assessment, become
extremely important evidence for evaluating ESD.

The auto-ethnography is composed of a record of “facts” one gained through
learning and experiences and that of “meaning,” which explains the facts.

Using the technique of “creative epic and explanatory notes” is effective
for writing an auto-ethnography that extends beyond the dichotomy
between subjective - objective, rational - intuitive, and empathy - a sense of
strangeness. The creative epic is a poetic work in a broad sense, which is
composed based on the “facts” gained through learning and experiences, to
which imagination, sensitivity and inspiration are added that cause internal
“chemical changes.” There are a variety of forms of expression in the creative
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epic; a “free verse,” “fixed form of verse,” “essay,” “slogan and catch phrase,”
“a Kanji (Chinese character),” “illustration” and “blank.” The persons involved
chose and decided on a form of expression from these various forms. The
creative epic is a verbalized and visualized contemplative record. In addition
to it, it is necessary to write explanatory notes, which are reflective records
that explain why you wrote the epic. They are written based on logic and
evidence gained through learning and experiences of your own. If learners
are unable to verbalize and visualize what they have done in a form of the
explanatory notes, practitioners can help them by hearing from them and
write them down.

It is important to convert subjectivity to objectivity through subjective
exchanges between persons involved in ESD, by means of making an auto-
ethnography that is written in the form of creative epic and explanatory notes,
while alternately repeating contemplation and reflection. This means making a
collection of auto-ethnographies, called “collaborative ethnography,” which is
made through interactions between persons involved, extending beyond one
person’s subjectivity, while securing intersubjectivity.

It is difficult to secure the authenticity of evidence for conducting evaluation
as a part of ESD learning without auto-ethnography in the form of explanatory
notes and collaborative ethnography as a collective intelligence.

Let us take the first step in the evaluation activities as a part of ESD learning

that holds out the hope for a sustainable future through the writing of auto-
ethnography by all the people involved in ESD in generations beyond.
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Chapter 3

Okayama Declaration of the
UNESCO Associated Schools in

Japan Promoting Education for
Sustainable Development (ESD)
beyond the United Nations
Decade of ESD

The Okayama Declaration of the UNESCO
Associated Schools in Japan Promoting
Education for Sustainable Development
(ESD) beyond the United Nations Decade
of ESD was discussed and adopted at the
6th Japan’ s National UNESCO ASPnet
Conference which was held at Okayama
University on Saturday, November 8, 2014,
during the UNESCO ASPnet International
ESD Events in conjunction with the
UNESCO World Conference on ESD.

The Okayama Declaration of the UNESCO
Associated Schools in Japan was created
mainly by staff working at UNESCO
Associated Schools in Japan and therefore
it reflects the reality on the ground. It
declares their renewed commitment and
proposals based on shared outcomes and
challenges resulting from 10 years of ESD
efforts.
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Okayama Declaration of

the UNESCO Associated Schools in

Japan

Promoting Education for Sustainable Development (ESD)

beyond
the United Nations Decade of ESD

What ESD means to us

I am connected to you, to everyone at school, to everyone in the
commaunity, an inclusive community, and to everyone in the world.
Therefore, even though you may be hidden from my view, recognizing
the value of my role

in encouraging each other and supporting each other makes me
want to do something. My world extends from the classroom to
the schoolyard, from the schoolyard to the community, from the
community to my country, from my country to your country, and then
further to the world and to the Planet.

Therefore, recognizing that precious living treasures are present
everywhere, makes me want to do something.

Connections with the past, with tomorrow and with the distant
future. Now, I am connected with the past and with the future.
Therefore, recognizing that I shoulder an important responsibility
amid this long passage of time, makes me want to do something.

Based on a message from teachers describing their perceptions of student transformation at
a UNESCO Associated elementary School

Incorporating the ESD vision will lead to the creation of various connections
within children’s learning - connections between themselves and other people,
as well as with the diversity of the world, the living earth, nature, science
and technology, culture, the past and the future. Amid such connections,
learning will deepen and survive in the hearts of children, and it will support
the creation of a sustainable future. This support will be in the form of power
to invoke action and collaboration, and the ability to continue inquiring and
learning.

Outcomes of the UNESCO Associated Schools in Japan under the UN
Decade of ESD

In 1953, UNESCO launched a programme to realize its ideals in schools
around the world. Schools in Japan have participated in the programme from
the outset. In Japan, the Course of Study (National Curriculum Standard)
and the Basic Plan for the Promotion of Education incorporate the ideas of

constructing a sustainable society and promoting ESD. UNESCO Associated
Schools in Japan were positioned as bases for promoting ESD in accordance
with the Proposal regarding the effective utilization of UNESCO Associated
Schools for the promotion and dissemination of Education for Sustainable
Development (ESD) (February 2008) by the Japanese National Commission for
UNESCO. Through the ESD vision, and by virtue of teachers who empathize
with the objectives of UNESCO Associated Schools Project Network.(ASPnet),
and of people and organizations that support the schools, UNESCO Associated
Schools in Japan increased dramatically in number, to reach a current total
of 807. Thanks to the UNESCO Associated Schools across Japan, the scope of
ESD in school education broadened significantly. The UN Decade of ESD has
led to many positive outcomes in ESD in UNESCO Associated Schools.

By implementing ESD in UNESCO Associated Schools, topics such as
peace, the environment, biodiversity, energy, human rights, international
understanding, multicultural coexistence, disaster risk reduction, cultural
heritage and regional studies were considered as entry points to learning.
Projects and curricula were developed for identifying and resolving key issues
in a hands-on, investigative manner. As well as in individual subject areas,
ESD has been implemented by drawing connections between curriculum areas,
effectively utilizing the Integrated Study Hours and other school activities.
Through implementing ESD that makes the most of the unique characteristics
of a region, the children have gained a deeper understanding of how local
communities are formed by people supporting each other. They have learned
about the merits of communities and the issues they face. In addition,
together with local people, they have considered what to hand down to future
generations and what to reform, and they have learned about translating these
ideas into action. ESD has also been leading to a shared understanding that
the issues faced by local communities are linked to those at national, Asian
and global levels and that joint efforts to overcome geographical distances and
differences in generation and status enables us to create a sustainable future.
The children now view various local and global issues as their own. They
have nurtured a “zest for living” while learning collaboratively, and they have
developed an awareness that they are the future leaders of society. It is now
realized that experiential learning and scientific investigation, through ESD,
foster communication skills and critical thinking. They assist individuals in
creating a sustainable future either individually or in collaboration with others.
A transformation occurred in the awareness of teachers guided by the ESD
vision. Rather than merely communicating knowledge, teachers adopted an
attitude of designing and coordinating child-centered study while learning
together with their students. There were instances where this attitude changed
the children, and changes in the children brought about changes in their
school, which in turn brought about changes in the community. It brought
out the inner strength of those children in Japan who were regarded as being
indifferent to society and as having low self-esteem. It let them to gain self-
confidence. Exchanges between schools led to the realization of an even
deeper level of learning.

Moreover, collaboration deepened between schools and boards of education,
parents/guardians, local stakeholders, NGOs and NPOs, businesses,
universities and specialized institutions, the quality of ESD in practice
improved. It also led to confirmation of the joy of trans-generational learning.
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The Great East Japan Earthquake of 11 March 2011 wrecked tremendous
damage. However, in certain areas, ESD that had been embedded in schools
and communities contributed significantly to the disaster recovery, with a
great deal of compassionate support being extended to the affected areas
through domestic and international networks. Education aimed at creative
reconstruction and based on a philosophy of ESD is being conducted for the
revitalization and re-creation of local areas.

UNESCO Associated Schools in Japan: Our commitment

We will commit to continuing the promotion of ESD as a driving force for

transforming education in Japan.

We will:

@ Nurture the next generation who will contribute to their own community
and to take actions with global viewpoint for creating a sustainable future.

@ Realize education with deeper awareness of interconnectedness in
cooperation with members of the community and other stakeholders,
no matter what approach to learning or the subject, in order to create
a broader commitment to peace and sustainability in local communities,
in Japan, in Asia, and in the world. Approaches to learning and subjects
include peace, the environment, climate change, biodiversity, international
understanding, multicultural coexistence, energy, human rights, gender,
disaster risk reduction, cultural heritage, regional studies and sustainable
consumption and production.

@ Illustrate transformation of students, teachers, schools and communities
through ESD to spread the ESD vision, while understanding the essence of
ESD.

@ Engage in thematic learning and collaborative learning together with
UNESCO Associated Schools in Japan and overseas, especially those in
neighboring Asian countries. Through such learning we will enhance
understanding of, explore solutions and take actions for cross-border global
issues such as climate change, biodiversity, disaster risk reduction and
sustainable consumption and production.

@ Develop a national network, organized voluntarily, with fellow UNESCO
Associated Schools in order to learn from each other and to raise the
quality of activities. We will promote interaction and collaboration among
UNESCO Associated Schools, and then enhance mechanisms for the
exchange and use of information.

@ Strive to be a practitioner of sustainability in the local community to
contribute to the development of sustainable communities together with
other schools, non-formal and lifelong learning institutions, NGOs, NPOs,
local governments and various other stakeholders, recognizing children and
teachers as “agents of change.”

@ Continue dialogue and cooperation with various stakeholders to link
together the five priority action areas in the Global Action Programme (GAP)
on ESD, which is a follow-up to the UN Decade of ESD.

@ Encourage UNESCO Associated Schools in Japan and those in all the other
countries, as members of a network spanning 181 countries worldwide,
to cooperate in building a sustainable future and, in this context, to learn
from each other by creating various opportunities for exchange and
collaboration.

Proposal from UNESCO Associated Schools in Japan to further
promotion of ESD by schools

Based on the outcomes and challenges of UNESCO Associated Schools in their

capacity as bases for promoting ESD under the UN Decade of ESD, in order

to fully realize our commitment and to steadily extend ESD to schools outside
the network of UNESCO Associated Schools and to the wider community, we
make the following proposals to all schools, including UNESCO Associated

Schools, and to the supporters of those schools.

@ Respect the independent initiatives and ideas of teachers and students, and
promote ESD.
across the whole school by developing creative lessons and by developing
investigative and interdisciplinary curricula.

@ Consider and share ways for monitoring and evaluating ESD outcomes
including methods for voluntarily evaluating children’s development and
quality of learning through ESD.

@ Build policies and systems that provide sustained support for ESD at each
school, and arrange the foundation for the school principals to exercise
their leadership while respecting the characteristics of ESD.

@ Expand the in-service training programmes for teachers and others involved
in education to deepen their understanding of sustainability from a local/
global perspective while making the best use of their expertise.

@ Create mechanisms in the community whereby various stakeholders can
participate, cooperate and collaborate in the development of a sustainable
society.

All children possess unlimited potential. Around the world teachers share an
aspiration to provide quality education so that their potential can be realized.
While sharing the same aspiration of parents/guardians and others in the
community who nurture these children, we will promote ESD in order to
create a peaceful and sustainable future.

8 November 2014

Adopted by participants at the 6th Japan’s National UNESCO ASPnet
Conference (Okayama, Japan) during the UNESCO ASPnet International ESD
Events in conjunction of the UNESCO World Conference on ESD

(Provisional translation:Original Japanese)
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Nagata Yoshiyuki

Professor, University of the Sacred Heart, Tokyo

Can ESD change the world?

Let us ask another question before asking that:
Can we change education with the help of the vision of ESD?
When we, through the search for the answer,
make the whole activity of education improve
to the level that can be called ESD,
the word ESD will have fulfilled its role.
Education is essentially a source to develop society
and humankind in a sustainable manner.

Dear friends, hold the source in your arm first.
The source of the power to change the world
lies in the expression of the free spirit of an individual.

Introduction

In November 8, 2014, the Okayama Declaration of the UNESCO Associated
Schools in Japan Promoting Education for Sustainable Development (ESD)
beyond the United Nations Decade of ESD was adopted at the sixth National
Meeting of UNESCO Associated Schools held in Okayama. In the process
of the creation of this Declaration (the “Okayama Declaration”) covered in
this discussion, “messages for the Declaration” were asked from the general
public nationwide. In response to the request to create a message to include
the Okayama Declaration to the UNESCO Associated Schools nationwide for
use as important information for the drafting of the Declaration, words full of
feelings were collected from all over Japan.

The opening sentences are one example, a poem from Yokohama Steiner
School. Although this was not actually adopted as part of the Declaration, [
decided to show it as typical of words submitted that capture the heart of ESD.
Here I would like to mention that the creation of the Declaration was work
showing respect for those “messages from the field.”

I had an opportunity to witness the whole story of the birth of the Declaration
as a representative of the Declaration working group, the Committee on
Drafting of Declaration and Selection of Cases, the National meeting and
International Forum of UNESCO Associated Schools. Although there were

twists and turns until the Declaration was adopted, quite a lot of people who
are involved in ESD gave their feelings to tell “what they cherish,” and the
compilation of them has made a Declaration. Now I would like to highlight the
achievements and issues of ESD in Japan through interpreting the Declaration
after mentioning the drafting process.

1.Background of the adoption of the Declaration

The Okayama Declaration was sent firstly to the parties concerned in the
UNESCO Associated Schools in Japan, secondly to the parties concerned in
the UNESCO Associated Schools overseas, and thirdly to the policy decision
makers in the regions and countries that support the UNESCO Associated
Schools, and the UNESCO (headquarters). The senders of the Declaration
are officially the participants in the National Meeting mentioned above, but
considering the process for the adoption, it can be said that it is a declaration
by the field, mainly the teachers of the UNESCO Associated Schools in Japan.

In order to reflect the voices of the UNESCO Associated Schools as much
as possible, the series of work focused on considering 146 good practices
submitted online by schools and 25 messages submitted as the “messages for
the Declaration” remarked on at the beginning, and picking up key words
from the records of the past national meetings, regional networking events,
and other related events.

On the basis of the above, the experts of the Declaration working group
mentioned above, consisting of teachers and scholars who have great
knowledge on ESD and the UNESCO Associated Schools, and practitioners of
ESD, created the sentences carefully to have contents appropriate as the draft
of a declaration making an international appeal. The draft of the Declaration
made in this way was, through the public comment system and consultation
with the Ministry of Education, Culture, Sports, Science and Technology,
made public at the National Meeting stated above, and the final version was
developed according to the proposals made there.

What were shared as the materials for discussion were international
declarat}ons in relation to UNESCO Associated Schools and ESD that had been
adopted. The executive office that undertook the drafting of the Declaration
was the Asia-Pacific Cultural Center for UNESCO (ACCU), which as the Office
of UNESCO Associated Schools, made efforts to create a bridge between the
headquarters of UNESCO and schools in Japan.

The issues in the process of discussion are summarized in the following points:
To begin with, there was a need to make a wide range of words within

the scope of ESD concise, due to the limitation on the number of letters and
the form by the nature of a declaration; secondly, the essence of the various
example cases and messages collected nationwide must be put into words

1 The following seven declarations have been shared: 1) Auckland Declaration on 50 Years
of UNESCO Associated Schools (2003); 2) Declaration on Nurturing Holistic Approaches
Towards ESD (2007); 3) Thilisi Plus 30, Ahmedabad Declaration (2007); 4) Bonn Declaration,
UNESCO World Conference on ESD (2008); 5) Tokyo Declaration of HOPE (2009); 6) Thilisi
Plus 35, Thilisi Declaration (2012); and 7) Proposals by the International Forum on 60 years of
UNESCO Associated Schools (2013)
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to be included; thirdly, the achievements and issues must be considered
by giving thought to not only good practices but the current situations of
the UNESCO Associated Schools in general; and lastly, by reference to the
past declarations in relation to UNESCO Associated Schools, appropriate
expression must be given as a declaration which will go down in the history of
the UNESCO Associated Schools in Japan.

In the discussion of the working group, it was determined to develop the
Declaration to clarify the achievements and issues of the last ten years.
However, listing issues is not appropriate for the Declaration, and it was
decided to mention them as positive expressions in the “proposal” and
“commitment,” which in the end led to the following structure of the
Declaration. It consists of four parts, which are: 1) What ESD means to us
(introduction starting with a poem); 2) Outcomes produced by UNESCO
Associated Schools in Japan under the UNDESD; 3) UNESCO Associated
Schools in Japan: Our commitment; and 4) Further promotion of ESD by
schools: Proposal from UNESCO Associated Schools.

2.Problems in ESD in Japan seen through the Okayama
Declaration

What you notice first when reading the Okayama Declaration must be the
poem indicated at the beginning of the Declaration. A poem given by Inagi
Municipal Inagi Daini Elementary School in Tokyo as a “message for the
Declaration” mentioned above, which is a poem based on the words by a
teacher at a UNESCO Associated School describing the changes of children
from the viewpoint of children, was selected as the message appropriate for
the opening sentences (see the box at the end). Although in the process of the
adoption there were opinions against adding a poem in the Declaration, it was
eventually adopted after a lot of thoughtful discussion.

One of the reasons for the adoption was that this poem nicely portrays
“connectedness,” which are the feature of the ESD in Japan. This may be
a slightly exaggerated expression, but various relations between people
and nature, and between people have been broken in the process of
modernization, and ESD has been rebuilding such relations. In addition, the
connectedness with “the distant future” and “the earth” are about to be built,
which must have been unimaginable in pre-modern times — this poem was
appreciated because it portrays such a way of education.

As described previously, the Declaration was prepared based on the intention
to clarify the achievements and issues of the last ten years. Here I would like
to find out the achievements and issues of the ESD in UNESCO Associated
Schools and also in Japan from each key word included in the achievements
in the first half and the issues in the second half of the Okayama Declaration.
Now, I am going to explain each of the (1) apparent achievements, (2)
accomplishments which are on their way to be achieved, and (3) remaining
issues in the Decade of ESD in Japan, based on the Okayama Declaration.

1)Apparent achievements

@ Establishment of the development base

As described in the “Outcomes produced by UNESCO Associated Schools
in Japan under the UNDESD,” the base (infrastructure) to develop ESD
was established in the last ten years. It is an extraordinary improvement of
a development base from a global perspective that the Basic Plan for the
Promotion of Education has included ESD, the quantitative and qualitative
expansion of UNESCO Associated Schools is advocated, and the Curriculum
Guidelines (Course of Studies) specifies the words with an awareness of a
sustainable society and the future. This solid base has had a considerable
influence upon the penetration of ESD, especially in public education. I must
say that the government has kept making efforts to play a reasonable role.

@ Creation of various connectedness

As stated above, the characteristic of ESD in Japan is focus on connectedness.
There are quite a few opinions that ESD has acted as a bridge between the
school, and the community and world. It is ESD that has linked the past and
future, and teachers and children living in the present as well as linking in
space, and the Declaration describes, “they have developed an awareness
that they are the future change agents of society.” Many ESD lessons have
encouraged imagination on how the current environment and social issues
could influence the future. It is also remarkable that the prevalence of ‘the
ESD Calendar’ has increased interdisciplinary attempts. Further, the contact
and sharing of learning with the people in the Tohoku region who suffered
enormous damage from the Great East Japan Earthquake, which occurred in
the last half of the “Decade,” have been developed through ESD.

@ Utilization of the Integrated Study Periods

As the Declaration states, experiential and inquiring projects utilizing the
Integrated Study Periods and other subjects have penetrated, and the
awareness of the importance of problem-solving learning has grown, which is
an achievement. Subjects other than the Integrated Study Periods have also
created a number of “regional studies and actions in the community,” which
has lowered the barrier between the school and community. As discussed
later, there is a tendency to stay in the Integrated Study Periods. However, it
is significant that, through the experience of integrated study, children have
developed the awareness as the “change agents of a sustainable society.”

@ Awareness of disaster prevention

A major event that unexpectedly occurred during the “Decade” was the
Great East Japan Earthquake. It is said that, in communities that have made
daily efforts on ESD, ESD has contributed to the protection of the life of the
local residents and to the advance of flexible reconstruction. Especially the
approaches by Kesennuma City, Miyagi, including education for disaster
prevention, are good practices of ESD from a global perspective. In those
communities, ESD has raised the awareness of disaster prevention and disaster
reduction, and ESD has further enriched one area among “climate change,”
“biodiversity,” and “disaster prevention (disaster risk reduction),” which are
the three major areas of ESD that have become highlighted in the UNESCO
headquarters, etc. in the last half of the “Decade.”
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2)Accomplishments which are on their way to be achieved

@ Critical thinking

The fact that “projects and curricula were developed for identifying and
resolving key issues in a hands-on, investigative manner” in the “Decade of
ESD” is regarded as an achievement. However, “higher-order thinking skills”
(International Implementation Scheme on ESD by UNESCO) including critical
thinking skill which was advocated from the beginning of the “Decade” and
mid-and-long term thinking skill are still on the way. Although such thinking
skills were nurtured from the planning stage of ESD, and highlighted through
the “Decade,” it has hardly been settled. Reflecting this, the Declaration only
expresses that “it was understood that the ability to think and judge critically
fosters.”

@ Time consciousness

I can imagine for sure that quite a lot of students have started to be aware
of “time” through ESD as described in the poem in the opening sentences.
However, there has been little learning to develop mid-and-long term thinking
skill on what kind of development in the past has caused the current non-
sustainability as represented by global warming (climate change), and on how
the modern lifestyles and behaviors in search of affluence, which would foster
the current non-sustainability, have an effect on the future.

@ Self-esteem and participation of students

There are quite a few children and teachers who have become active through
ESD projects and actions. As the “Future We Want” Declaration in the “Rio
Plus 20” emphasizes, the empowerment of the youth is a universal issue, and
it can be said that specific cases to such issue arose in ESD. In that regard,
the Declaration describes, “it brought out the inner strength of children in
Japan regarded as having low feelings of self-esteem, and led to them gaining
self-confidence.” However, it is worth thinking about whether it is temporary
empowerment or not. As the Declaration promises to “illustrate transformation
of students, teachers, schools, and communities through ESD to spread the
ESD vision” in the “Commitment,” it is essential for students and teachers to
be aware of “how they changed” through ESD on a daily basis, not “what they
did,” and at least the transformation at the level of values and lifestyles is not
fully shared.

@ New roles of teachers

The declaration states that “A transformation occurred in the awareness
of teachers guided by the ESD vision. Rather than merely communicating
knowledge, teachers adopted an attitude of designing and coordinating
child-centered study while learning together with their children. There were
instances where this attitude changed the children, and changes in the
children brought about changes in their school, which in turn brought about
changes in the community.” In other words, through ESD, a teacher has come
to play a role as a designer, coordinator, and facilitator, not as a transmitter of
knowledge. And vyet, it is undeniable that merely the “instances” can be seen,
and whether the horizon will be expanded in the future is a social mission
expected of UNESCO Associated Schools.

@ Transformation of oneself and society

The Okayama Declaration mentions that there were instances where teachers’
attitudes, which are changing while implementing ESD, changed the children,
and changes in the children brought about changes in their school, which
in turn brought about changes in the community. It is indeed one of a
few achievements of the “Decade,” where we glimpsed a transformation
from education which attempts to change others (students) to spontaneous
education where teachers themselves change, and that leads to the change of
their students, their schools, and the community. Such a sense of endogenous
development into a sustainable society was emphasized at UNESCO in the last
half of the “Decade” as “learning to transform oneself and society.” However,
the prevalence of such an idea has just started.

3) Issues

@ Approach toward global issues

The “Commitment” in the Declaration mentions cross-border global issues
such as “climate change, biodiversity, disaster prevention, and sustainable
consumption and production” as thematic learning and collaborative learning.
The global issues above are the topics that the organizations to promote ESD,
including UNESCO, have focused on internationally since the beginning of
the “Decade.” However, Japan has rather focused on local communities, and
has not made a full effort to solve global-scale issues. From an international
perspective, this means that ESD in Japan is trivialized into community
activities. The dynamism of ESD will be exercised only if we work on cross-
border global issues such as climate change and biodiversity.

@ Sustainable exchange and establishment of cooperation with neighboring
countries in Asia

Did a project like the previously-mentioned Baltic Sea Project (BSP) emerge
in Japan in the past decade? Although, during that time, the relationship in
East Asia was never in a desired situation, I suppose that UNESCO Associated
Schools were expected to launch a project, which makes an appeal for the
importance of peace/non-violence as the philosophy of UNESCO, with the
schools in the neighboring countries in such time. This2 is obvious in light of
the missions advocated by UNESCO Associated Schools .

As described previously, ESD in Japan has conducted excellent activities in
the community activities, and achieved considerable results. On the other
hand, it has not proactively promoted problem-solving learning in cross-
border cooperation with schools as seen in the BSP, etc. As the “Commitment”
describes “thematic learning and collaborative learning together with UNESCO
Associated Schools in neighboring Asian countries” as an issue, it requires
learning from overseas good practices, and approaching the common issues
such as climate change and mass-consumption society together across the sea
in East Asia.

2 There is a hopeful sign that Asian countries have been launching joint education projects
to promote ESD across borders. For instance, you can see from ESD Rice Project (Regional
Initiative for Cooperation for ESD Promotion through Rice). See http://esdriceproject.com for
more details.
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@ Sustainable consumption and production

One of the expressions that are not included in the “Outcomes” but in the
“Commitment” in the Okayama Declaration is “sustainable consumption and
production.” This is the fourth topic which was added right before the End-of-
decade World Conference in addition to “climate change,” “biodiversity,” and
“disaster prevention (disaster risk reduction),” which were highlighted in the
last half of the “Decade” by the UNESCO headquarters as specific approaches
of ESD. This was also inserted in the Okayama Declaration in the final phase.
Assuming that the key concept of ESD is to transform oneself and society as
stated previously, even though you acquire the knowledge on sustainability,
you will somehow implement contrived ESD if your behaviors and lifestyle
are against it. Teachers themselves are expected to conduct “sustainable
consumption and production” activities according to ESD first, and to learn
and act with their students after internalizing awareness of issues.

@ Transformation in values, behaviors, and lifestyles

The International Implementation Scheme, which is the most important
document to evaluate the “Decade”, describes that ESD is required to
transform the values, behaviors, and lifestyles for a sustainable future. It
is worth noting that the word “transform” which indicates the change is
derived from its own culture, is used here instead of the word “change”
which indicates transient shift. Indeed, there may have existed classes where
actions by children could be seen. However, it is essential to see whether it
is temporary or not. Even when a student saves water or electricity at school
through ESD, the student is likely to waste them at home or in the community
if his/her values have not changed at a deep level. Although problem-solving
skills have been made use of by ESD, it should be transformed into the values
that will not produce a problem in a deep level, not just solving a problem.
What is asked is whether ESD (value of ESD) resides in teachers and students
or not; that is to say, whether “they live with ESD values” or not.

3. Conclusion

Issues other than those above can possibly be pointed out as the challenges
of UNESCO Associated Schools. For example, there are some areas where the
issues that should be approached with awareness as the UNESCO Associated
Schools, such as a gender issue, are practically untouched. The gender issue
appears as part of issues instead of part of outcomes in the Declaration.

The “Commitment” mentions, “through dialogue and cooperation with various
players, we will link together the five priority action areas in the Global Action
Programme (GAP) on ESD, which is a follow-up to the UNDESD” for the GAP
itself, where the importance of synergistically connecting each area of the
policies, efforts through the whole Qrganization including schools, teachers,
youth, and community is explained .

As the International Implementation Scheme describes, ESD assumes a
mission to transform learning, which has been divided in the process of

3 ‘Aichi-Nagoya Declaration on ESD’ also emphasizes that the five priority action areas of
GAP should be strengthened in a synergistic manner (article 13). See http://www.unesco.org/
new/fileadmin/MULTIMEDIA/HQ/ERI/pdf/Aichi-Nagoya_Declaration_EN.pdf

modernization, into a holistic activity. Nevertheless, the GAP describes a
structure, which seems to say that five areas are separate in action. In this
regard, it is essential to advance the GAP without dividing the policies and
implementation, school and community, and teachers and youth in order for
Japan, an advocate of ESD, to play a role of a good leading force for the GAP.
This is also an issue of the awareness of the teachers in the field as well as the
policy decision makers. For example, sensibility to synergistically connect the
areas of the GAP, including the policies and youth, school and community,
which apparently seem independent, is required.

Hopefully, in this manner, each UNESCO Associated School and ESD-related
organization will deepen the dialogue on past and future ESD by utilizing the
Declaration as a material on the occasion of the completion of the “Decade”.

Finally, I would like to conclude this discussion with mentioning the poem
in the opening sentences. I stated that the poem “has captured the heart of
ESD” at the beginning. The reason is clear. The International Implementation
Scheme, which was established by the UNESCO headquarters when the
UNDESD started, stipulates the goal of ESD as the “re-orientation” of
traditional education. It is, needless to say, the orientation to a sustainable
future. In other words, the original purpose of ESD is to transform the way
of conventional education, which has influenced the values, behaviors, and
lifestyles that are making the global community nonsustainable, by sharing the
ESD vision.

In fact, I was truly regretful that there had been no full-scale evaluation of
ESD by checking with the International Implementation Scheme even at the
End-of-decade World Conference, because I was engaged in monitoring and
evaluating the implementation of ESD in various regions at the UNESCO
headquarters during the “Decade” as a member of the ESD Monitoring and
Evaluation Expert Group. In that sense, I am grateful for the poem, which has
provided an opportunity to reconsider the heart of ESD, and it has been a
relief that such a message was delivered by a UNESCO Associated School.

Education might be a product that has been formed while compromising on
various kinds of reality. However, if you stick to the reality too much, that
will become training instead of education. Recent skills development valued
focusing on global human resources can be seen as a typical case. Education
is not a synonym for human resource development. As different educational
declarations state, I believe that wisdom to guarantee character formation
specified in the Japanese Fundamental Law of Education (Article 1) in some
way is crucial so that education stays in the way it should be. One aspect of
such wisdom should be the sharing of words to provide a “vision (dream!)”
for us, who tend to stick to the real world. Nowadays, the cultivation of
the application focusing on globalization and useful knowledge has been
advocated more than ever. Under such a trend, it can be the most important
issue of post-2014 to take ESD as a vision.
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i Learning can have three connectedness by incorporating the philosophy of
ESD with children’s learning. In such connections, learning increases its
values, which will remain in the mind of children, and will be a source to
create a sustainable future. :
e Connectedness with people in children’s learning :
I am connected to you, to everyone at school, to evervone in the
community, and to everyone in the world.
Therefore, even though you are hidden from my view, recognizing the
value of my role in encouraging each other and supporting each other

makes me want to do something.

e Connectedness with space in children’s learning ;
My world extends from here to there, from the classroom to the schoolyard,
from the schoolyard to the community, from the community to my country,
from my country to your country, and then further to the world and to the
earth. :

Note: the message (poem) sent by Inagidaini Elementary School, Tokyo, a UNESCO Associate
School and shown above was slightly revised at the drafting stage with the consent of the
school for putting it at the beginning of the Declaration.

Outcomes of the United Nations
Decade of Education for Sustainable
Development (DESD) and Issues of
UNESCO Associated Schools

Tejima Toshio
Principal, Yanagawa Elementary School, Koto Ward

Outcomes of DESD

In 2005, when the DESD was launched, there was no widespread awareness of
global environmental problems, and almost nobody knew the term “ESD” and
its principles.

After the G8 Hokkaido Toyako Summit, people became aware of
environmental issues, and this year, the term “sustainability” is finally being
seen in various situations.

We are now in the final year of the DESD, and transformation in the awareness
of people towards sustainable development is being accomplished in society
as a whole at last.

The spread of ESD in school education reaffirmed our perception of the basis
of education, including the ideas of, “For what purpose do we learn?” and, “For
what purpose do we teach?”

For the last decade, we have kept seeking what kind of education we should
promote in order to develop abilities to survive in today’s difficult and
globalized world that rapidly changes. There has been a growing awareness
that nothing is more important than developing abilities to identify problems,
learn proactively and solve problems ourselves, developing creative
communication skills, as well as health and physical energy (a zest for living)
in these difficult times, when nobody gives you the right answers, and we are
required to search for the answers ourselves.

Taking the opportunities of hosting the UNESCO Associated Schools Project
Network (ASPnet) International ESD Events and UNESCO World Conference
on ESD, qualitative changes are being promoted in education in Japan in the
following four areas:

1)Conversion from education focusing on the retention of knowledge by
cramming it into students, which has long been done - since the Industrial
Revolution, to education that focus on exploratory learning and its learning
process;

2)Conversion from education centering on individual subject areas to cross-
curricular and comprehensive education;
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3)Realization of the whole school approach based on an ESD calendar mainly
utilizing the Period for Integrated Studies; and

4)Conversion in the role of teachers, from “persons who transmit knowledge”
to “learning coordinators.” They awaken children’s curiosity, give direction in
learning and prepare opportunities for encountering a wide variety of people,
and facts and to present what the children have learned.

The outcomes of DESD brought about a major transformation in education in
Japan, leading education into a new era.
Issues to be tackled by UNESCO Associated Schools

The major issues to be tackled by UNESCO Associated Schools are as follows:

1)To realize a peaceful, safe and sustainable world through cooperation with
schools and related organizations in Japan and overseas, and learning from
each other by utilizing the UNESCO ASPnet; and

2)To develop, implement, share and spread effective educational curricula and
methods to realize such a world.

UNESCO Associated Schools in Japan have undoubtedly made efforts to tackle
the issues mentioned above. The number of the schools increased from 20 to
807 over the last decade. They achieved significant results through learning
the principles of ESD, taking opportunities such as National Meeting of
UNESCO Associated Schools, and improving the quality of their ESD practices.
It is more than a pleasure to see many good practices being produced through
those efforts, including the one by Okayama City Kyoyama Junior High School,
the winner of the Education for Sustainable Development Award 2014, which
successfully incorporated ESD in their educational activities utilizing the ESD
calendar in which abilities to be developed are clearly defined.

Furthermore, MEXT (Ministry of Education, Culture, Sports, Science and
Technology) is making efforts to popularize and raise awareness of the ESD
calendar to schools throughout Japan, which is a valuable step toward
realizing a sustainable society.

However, overall, participation in the ASPnet has not brought about
improvement of educational methods in many schools, although it has
revitalized school education to some extent, as revealed in a survey regarding
what changes were brought about in schools after participation in the ASPnet.
(In the survey, 55% of the respondents answered that their schools have been
revitalized, while only 26 % answered that their educational methods have
improved according to The Education Newspaper, July 2013)

What is most important is to review the role of school education from global
perspectives, by which teachers change their attitudes, their attitudes change
children, and the changes in children bring about changes in their parents and
in the community. Unless we present such changes, no schools will positively
promote ESD through participating in the ASPnet. It is essential to show
the improvement of educational methods and its results in order to “realize
a peaceful, safe and sustainable world,” one of the issues to be tackled by
UNESCO Associated Schools.

Only schools that can present their improvements in the educational system
and these results as accomplished facts, and those continuously striving to
become such schools under the leadership of these principals deserve to be
called a UNESCO Associated School.

It is time for UNESCO Associated Schools to place importance on the quality
of activities along with its explosive increase in number. To realize this, it is
essential that good leaders and those who aim to be leaders work together and
deepen their collaboration.

This is why there is a sentence that says “Develop a national network,
organized voluntarily, with fellow UNESCO Associated Schools in order to
learn from each other and to raise the quality of activities” in the Okayama
Declaration of the UNESCO Associated Schools in Japan.

Let us promote efforts to realize this declaration by creating a national
network during the rest of this year.
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Yoneda Shinji
Adviser, Institute for International Understanding,
Tezukayama Gakuin University

The World Conference on UNESCO ASPnet, which was held in Okayama City
in November, 2014, ended with adoption of the “Okayama Declaration of the
UNESCO Associated Schools in Japan” (“Declaration”). The Declaration has a
strong wish, determination, and hope to further develop UNESCO Associated
Schools in the future with this world conference as the starting point.

Although, during the “United Nations Decade of Education for Sustainable
Development,” the number of UNESCO Associated Schools indeed increased
significantly, the number remains small on a national basis. Moreover, there
are quite a few problems, such as overemphasis on the community and a
qualitative problem, and some have concern about sustainability. However,
as I took part in the UNESCO ASPnet (Associated Schools Project) in the
early 1960s, and have approached the revitalization of the ASP in Japan
and have been involved in the promotion of UNESCO Associated Schools
since the beginning of 2000, I couldn’t help but have expectations on and
feel hopeful for the future of UNESCO Associated Schools in Japan when I
saw the excitement and a number of presentations at the UNESCO ASPnet
International ESD event (the sixth Japan’s National Conference) with over
1,000 participants this time.

Now, I would like to make some comments on my expectation and hope
(including issues) for the “future UNESCO Associated Schools,” briefly focusing
on three points due to the limitation of space, by reference to mainly the
Declaration, and the Global Action Programme (“GAP”) adopted by this World
Conference on ESD as the base of the Declaration, Recommendation for the
revitalization of the UNESCO activities in the multicultural era in March 2014
(“Recommendation”) by the Japan National Commission for UNESCO and the
Good Practices in UNESCO Associated Schools (“Good Practices”) summarized
this time by the ACCU.

First of all, I would like to mention the transformation of students and
the meaning of learning in the community. These are highlighted in the
“Outcomes” in the Declaration. In the Good Practices, the transformation
of students dominates in the “Outcomes.” It is said that in recent years the
participation in the UNESCO ASPnet during the UNDESD has been gradually
changing from a top-down decision, which had been predominant at the
beginning, to a bottom-up decision. It is believed that one of the reasons is
the transformation of students. The concerns of general teachers are focused
on the transformation of students at seminars that include presentations by
UNESCO Associated Schools.

What were the major causes of making students transformed? In the Good
Practices, you can find that the major cause of the transformation lies in
the students having learned in the community while encountering society,
culture, and nature. It is noteworthy that examples where the transformation
of students has transformed their school and the community as well are
increasing little by little. This shows that learning in the community is by no
means a supplement for learning at school. The integration and cooperation
of schools and the community is likely to be also an objective of the approach
of ESD in the future in the GAP and the Recommendation. What exactly
is the transformation of students? What the Good Practices points out
varies from the affection to and pride in the community to self-affirmation,
problem-solving skills, ability to take actions, communication skills, power of
expression, ability to think, and nurturing the ability to imagine.

Meanwhile, learning in ESD focuses on developing “capabilities” for a
sustainable society especially including values such as a way of living and
that of thinking. Students’ self-affirmation, which is fostered during the
rich encounter with people, society/culture, and nature in the community,
connection to life during various encounters in the community, awareness that
others keep you alive, and affection to and pride in the community, namely
local identity, serve as a driving force for developing a sustainable society
in ESD. I am certain that such “capabilities” in local learning rooted in the
community will at the same time be the “capabilities” for global learning.
It is also pointed out that some university students have lately generated
an inclination to regional revitalization and local perspective. I expect that
the “capabilities” of students fostered by learning in ESD is going to be the
“capabilities” to change Japan and change the world as well in the future.

Secondly, there is the relation between the Great East Japan Earthquake (“Great
Earthquake”) and ESD. We should pay attention to the Declaration mentioning
this.

The Recommendations makes a proposal to share to the world how the
contribution to and experience of the disaster prevention and reconstruction in
the aftermath of the Great Earthquake have an impact on the nature of ESD as
an approach to the world conference on ESD. The Good Practices introduces
all the implementation cases of UNESCO Associated Schools by eight primary
schools and lower secondary schools in Kesennuma City, which was affected
by the earthquake, mainly with involvement with the communities, regional
reconstruction, and development of awareness of disaster prevention based on
the experience of the Great Earthquake. They say that students have learned
the importance of connections and the dignity of life, and their affection
toward their community has become stronger than before. A wide variety of
assistance, including volunteer activities, was provided for the affected areas
by UNESCO Associated Schools and other schools nationwide. They say that
students, in light of their involvement with the affected areas, have acquired
confidence and self-affirmation from “doing something for somebody,” and in
return learned of the dignity of life and importance of living in good earnest.

For a while after the Great Earthquake, various comments on what we have

learned from the Great Earthquake crowded the media. They include, for
instance, questioning of modern civilization, occasion of revitalization of
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Japan, values, reviewing of lifestyles, dignity of life, and reassurance of the
importance of connections. I suppose, however, most of them are what ESD
has already recommended for us. The Recommendations encourages us to
share the experience of the Great Earthquake. To what extent has the World
Conference on UNESCO ASPnet shared such learning of students with the
world as their own issue? More importantly, how much have we learned from
each other in Japan? In these days, where it is said that the Great Earthquake
is fading from our consciousness, it seems that how to share what we have
learned from the Great Earthquake is deeply related to how to develop ESD in
a sustainable manner.

Thirdly, in the Declaration, I take most notice of the proposal to promote ESD
as a driving force for changing education. This is because it is the fundamental
proposal I expect most in ESD, and enables ESD to carry forward in the
education field. Now, however, it is almost the end of this discussion, and I
would like to only describe two key points. Firstly, what kind of persons ESD
should develop for a global age? Do we recognize ESD’s potential ourselves?
Secondly, we need to feel responsible whether we have addressed contents
and methods as an issue based on the perspective of ESD as a driving force
for changing education.

Facts and Figures of UNESCO Associated
Schools

In 1953, UNESCO launched a programme to realize its ideals in schools
around the world. It started as an experimental programme with 33 schools
from 15 countries in the world including six schools in Japan. Since its outset,
UNESCO Associated Schools have developed as a school network that pursues
peace and international partnerships in order to help attain UNESCO’s ideal,
which is enshrined in the Constitution of UNESCO. There are more than
10,000 member institutions of ASPnet in 181 countries around the world.

UNESCO Associated Schools are member schools of the UNESCO Associated
Schools Project Network (ASPnet).

These schools are positioned as the focal point for promoting ESD in Japan by
the Ministry of Education, Culture, Sports, Science and Technology, and the
Japanese National Commission for UNESCO.
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The number of UNESCO Associated Schools by region and type of institution
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Making Use of the Official Website of
UNESCO ASPnet (Associated Schools
Project Network) in Japan

A window for exchanges
Please make use of the official website of UNESCO ASPnet in Japan.

http://www.unesco-school.jp/
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UNESCO ASPnet is a network that spans nationwide and worldwide.

Use the official website of UNESCO ASPnet in Japan for exchanges with other
member schools.

@ The website provides a means for proactive provision of information and
exchanges with other member schools.

UNESCO Associated Schools can use the website for the following purposes:
P To post and update their school information.

P To link their school websites to the official website.

P To provide information on their original educational materials and
recommended materials.

P To announce upcoming events such as workshops and meetings.

P To provide information and exchange ideas.

P To send out email simultaneously to other member schools in Japan.

» To use a page to find partner schools among overseas UNESCO
Associated Schools to start international exchange.

@ Information on fellow UNESCO Associated Schools is available.
P The list of all the UNESCO Associated Schools organized by prefecture
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and type of institution is available.

P Annual reports submitted by each school to the Japanese National
Commission for UNESCO are available (starting from academic year 2011
reports).

@ The website offers useful information for member schools.

P Information on training programs and events related to UNESCO
Associated Schools and ESD are posted regularly.

P Good practices of member schools and useful educational materials are
introduced.

@ Upon joining ASPnet, the school will be issued a login ID and password.
@ Suggestions for new functions to be added on the website are welcomed.

@ For questions, suggestions and comments, please refer to the website below.
webmaster@accu.or.jp

The official website of the UNESCO Associated Schools Project Network
(ASPnet) in Japan has an English version. If you are interested in the activities
of UNESCO Associated Schools in Japan, please visit the website. The
functions mentioned above are basically limited to the Japanese version of the
website. If you have any comments or requests regarding the website, please
let us know at the Japanese UNESCO ASPnet Secretariat.
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